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Foreword

Youth court programs have been in existence for over fifty years. They began to develop rapidly
in the United States during the 1990s. In the late 1990s, because of their demonstrated success,
the federal government began to provide support to youth court programs on a national level. In
1999, the Office of Juvenile Justice and Delinquency Prevention (OJJDP) established the
National Youth Court Center to assist communities in developing and operating effective youth
court programs and supported the development of the National Youth Court Guidelines. Through
the National Youth Court Center, OJJDP sought to provide training and technical assistance on
“best practices” in youth courts. OJJDP and its partners continue to strengthen the ability of the
juvenile justice system to hold youths accountable for their behavior through positive peer
pressure. If negative peer pressure contributes to juvenile delinquency and problem behavior,
then, according to experts, it can be harnessed to redirect toward and promote law-abiding
behavior.

This training package is the result of federal support for youth court programs. The materials in
the training package provide instructors with the resources to model qualities inherent to
effective youth court programs and to examine some of the universal moral principles and
common codes of behavior that underline legal systems. Youth court programs help young
people to develop inner rules to guide behavior through understanding of the underlying
principles that build character and are common to legal systems.

OJJDP has been fortunate in its efforts to strengthen youth court programs to be able to draw
upon a long-standing working relationship with law-related educators through the Youth for
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Justice project. Partners in Youth for Justice include Street Law, Inc., the Center for Civic
Education, the Constitutional Rights Foundation, the Constitutional Rights Foundation—
Chicago, Phi Alpha Delta, and the American Bar Association. We thank the American Bar
Association for taking on the formidable task of creating this comprehensive youth court training
package based on the National Youth Court Guidelines.

Office of Juvenile Justice and Delinquency Prevention

Preface

You are part of a movement gaining incredible momentum at the start of the 21st century—a
movement of volunteers, teachers, attorneys, judges, probation officers, and others concerned
about providing youths with opportunities to learn about and produce justice: youth courts.
Youth court programs were developed as an alternative to the traditional juvenile court system
for younger and less serious offenders. These young offenders are offered youth court as a
voluntary alternative to the juvenile justice system.

In most cases respondents, the young people who are sentenced in youth court, have admitted
guilt to offenses ranging from school violations to minor misdemeanors. In the past many of
these offenses would have received little attention, or maybe even were not addressed, but with
youth courts respondents are given the attention they need to help them avoid making the same
mistakes in the future.

The young volunteers who serve as defense attorneys, prosecutors, judges, bailiffs, and jurors
become acquainted with the workings of our system of justice. But more importantly, they learn
to express themselves, to problem solve, to work with others, and to become leaders in their
communities.

The respondents who come to youth court are given a chance to restore the harm that they have
caused their community. Their problems are addressed in a caring manner, and they realize that
they do not have to face their problems alone.

Youth courts are becoming an integral part of the American justice system. They are an ideal
learning lab for young people to explore the nature of restorative justice. Youth Courts serve the
needs of youths and our communities as a whole, and their success ensures a healthier, stronger
society. We hope that this curriculum will help you to introduce youth volunteers to the skills
that they will need to participate effectively in youth court programs.

Mabel C. McKinney-Browning

Director, ABA Division for Public Education
December 2001
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Introduction

In the early 1990s, because of their demonstrated success, the federal government began to fund
a number of youth court projects. The National Highway Traffic Safety Administration, the
Substance Abuse and Mental Health Service Administration, and the Department of Justice’s
Office of Juvenile Justice and Delinquency Prevention (OJJDP) supported the American
Probation and Parole Association’s (APPA) major youth court initiative.

Currently, the American Probation and Parole Association (APPA) operates the National Youth
Court Center on behalf of the Office of Juvenile Justice and Delinquency Prevention. The
National Youth Court Center serves as an information clearinghouse for youth courts and
provides training, technical assistance, and resource materials to assist communities in
developing and operating effective youth court programs. Please contact the National Youth
Court Center at 859-244-8215 or visit its Web site (www.youthcourt.net) for more information
or to obtain additional resources for youth courts.

About This Package

In 1999, the OJIDP awarded the Division for Public Education of the American Bar Association
(ABA) a subcontract to create a youth volunteer training package. The package consists of this
instructor’s guide, Youth Volunteer Handbooks for four different youth court models (Adult
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Judge, Youth Judge, Tribunal, and Peer Jury) with an accompanying disk that allows for
localization, and a promotional training video.

To implement this project, the ABA Division for Public Education convened an Advisory Board
of experienced youth court coordinators, instructors, and a former youth court volunteer. This
Advisory Board formulated the overall direction for the development of the training package.
The ABA contracted with Margaret Fisher, an attorney educator with extensive history in writing
law-related education curriculum, and Lisa Dorner, an experienced curriculum writer, to actually
create the Youth Court Instructor Manual and handbooks.

Margaret Fisher has taught law-related programs through Seattle University School of Law for
the last 20 years and through Georgetown University Law Center for the five years before that.
She worked as a Fulbright Scholar to establish LRE programs in southern Africa and developed
a national curriculum as part of that program. She regularly contributes articles and teaching
strategies to publications of the ABA Division for Public Education and has authored several
national curricula, including ones for students at middle and high school, for correctional
personnel of prisons and jails, and for limited English speakers. Most recently, she co-authored
the 6th edition, Teacher’s Manual for Street Law: A Course in Practical Law, was associate
editor of Immigrants in Courts and co-authored and edited portions of the Domestic Violence
Manual for Judges. In addition, she has launched a statewide effort in Washington state to create
new youth courts.

To prepare this curriculum, both writers spent considerable time researching youth courts and
their various models. They developed surveys of existing training programs, visited youth courts
around the United States, and talked to coordinators, youth court volunteers, and instructors.

Advisory board members field-tested the curriculum and suggested helpful revisions. It is hoped
that you find these materials helpful as you launch your youth court training. If you have any
suggestions or comments, please contact the American Bar Association, 541 N. Fairbanks Court,
Chicago, IL 60611-3314.

About This Guide

As an instructor in youth court, you know when you have succeeded. Your youth court members
are motivated and concerned about doing justice. They competently bring out relevant
information and apply restorative justice goals to their decision making. Depending upon how
your youth court is structured, your youth volunteers may also effectively mentor their peers or
mediate during the youth court process.

This guide was written to help you (1) educate your volunteers in the knowledge, skills, and
values that underlie the American constitutional democracy and the structure and functioning of
the justice system and (2) prepare your youth court members to function effectively in their roles,
regardless of your court’s chosen model. The guide is intended for instructors and coordinators
new to youth courts, but experienced instructors may use the guide as a supplement to materials
they are currrently using.

Some Terms You Need to Know Right Off the Bat!
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You may notice that “respondent” is used to refer to the young person being sentenced in youth
court. This was done to be consistent with the National Youth Court Guidelines and to include
actual offenders who face criminal charges and nonoffenders who face noncriminal traffic
infractions or noncriminal school rule violations. You’ll also see that “disposition” is generally
used rather than “sentence.” In the juvenile system, youth generally are given dispositions rather
than sentences. Using the less familiar term also calls attention to the emphasis placed on
restorative justice in the court process.

“Restorative justice” refers to a specific set of goals pursued by youth courts. Dispositions based
on restorative justice goals seek to increase the respondent’s awareness of the harm they caused
and give them opportunities to repair the harm; to develop competencies to help respondents
become more productive members of society; and to connect the respondent to the community
by involving the community in the disposition.

How Are Law-Related Education and Youth Courts Connected?

The American Bar Association has a long commitment to law-related education (LRE) and the
LRE philosophy that everyone needs to understand the essential concepts of law, power, justice,
liberty, and equality. (See Essentials of Law-Related Education, American Bar Association,
Special Committee on Youth Education for Citizenship, 1995.)

Broadly, LRE provides youth with active learning experiences that permit them to explore their
rights and responsibilities under the law, confront and resolve disputes, and discuss and analyze
public issues. It is through these undertakings that youth develop the lifelong skills all citizens
need: to think critically; to gather, interpret, and act appropriately on information; and to
participate effectively in a law-based society.

A landmark research project conducted for the U.S. Department of Justice indicates that law-
related education when properly conducted reduces delinquency. Alternatively stated, it has a
positive effect on youth behavior.

Four of the six characteristics that make up a properly conducted program relate to the
curriculum. They include preparation and use of outside resource persons; sufficient quality and
quantity of instruction; selection of balanced, illustrative materials and management of
controversy; and active participation and volunteer interaction.

This curriculum was developed to embody those characteristics of law-related education
programs having a positive impact on delinquent and problem behavior.

Preparation and use of outside resource persons refers to using a wide variety of appropriate
community members in an interactive manner in the classroom. Simply having community
members as formal speakers is not sufficient.

Sufficient quality of instruction refers to using instructional practices that enhance the likelihood
that volunteers will be successful; such practices include checking for understanding, employing
sufficient wait time, stating learning objectives, sequencing questions, and others. Sufficient

quantity of instruction addresses the amount of time devoted to a single topic and the amount of
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instructional time spent on law-related education. While there is no magic number of hours, the
research suggests that volunteers need enough time to grapple with a topic in some detail, to
examine nuances of the issue, and to feel some mastery over the topic.

Use of balanced, illustrative materials and management of controversy constitute the third
curricular area considered. Findings in this area indicate that materials that show the judicial and
law-enforcement systems as always correct or always making mistakes have a negative impact
on volunteer attitudes.

Consistently negative examples engender disrespect for the law and judiciary, while consistently
positive examples do not mesh with volunteers’ knowledge that mistakes and injustices do occur.
When volunteers feel that the examples are too positive, they may reject all information
transmitted through the training. Therefore, examples should be chosen to reflect the realities of
law and the legal system. If a negative example is chosen to illustrate one point, a positive one
should be selected for another.

Management of controversy does not mean that it should be avoided, but rather that it should be
approached in a positive and constructive manner. Volunteers must recognize that differences of
opinion are natural and can be a fruitful vehicle for exploring the various positions that can be
taken on any issue. However, for controversy to be beneficial, volunteers must examine and
discuss the issues in a thoughtful way, avoiding personal attacks that can be hurtful and
destructive.

Opportunities for active participation and volunteer interaction represent the final curricular
factor influencing delinquent and problem behavior. Activities designed to require volunteers to
work together cooperatively and to encourage volunteer-to-volunteer communication have a
positive impact. Likewise, activities in which volunteers become actively engaged in the learning
process are also beneficial. Each of the lessons in this curriculum is designed for active
participation and volunteer interaction.

While each of these factors is clearly influenced by curricular materials, one must recognize that
ultimately the curriculum is what volunteers experience in their classes. Instructional activities
and what instructors do with this guide will determine its effectiveness. Inappropriate use of even
the best materials will negate their effectiveness. For example, this curriculum recommends the
use of community resource persons, but instructors actually determine if that recommendation
will be followed. Similarly, quality of instruction will largely be determined by the instructor’s
choice of instructional practices, rather than by the curriculum. The role of the instructor, then, is
all important.

The last two criteria relate to support of the instructor from the administration and from fellow
instructors. While this research project evaluated school-based programs in which the support of
school administration and the peer teachers was assessed, it is obvious that the support of the
youth court coordinator and fellow instructors is crucial.

Youth courts are an ideal learning lab for young adults to explore the philosophy of LRE,
especially the nature of restorative justice. (Restorative justice is the philosophical underpinning
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of this youth court curriculum. Its goals are to hold the offenders accountable by increasing the
respondents’ awareness of the harm they’ve caused all victims and provide opportunities to
repair the harm, develop competencies needed by respondents to integrate into society, and
connect the respondents to the community through community involvement in the disposition.)

In youth courts, volunteers learn about the role of law in society and its application to youths. In
addition, as key participants in the justice process, they have the opportunity to apply the law to
real respondents, to analyze and argue a case, and to shape the legal process and its outcomes.
Participation in these efforts as youths opens the door to active civic involvement in a law-based
society in their future. The hope is that young persons might respond more readily as adults to
such responsibilities as jury duty and community service.

Why Do People Get Involved With Youth Courts?
Consider your own motivation. It may derive from professional, educational, community, or
youth concerns. You may:

*  be interested in having more individuals understand how the justice system works from a
hands-on perspective;

*  have concerns about the way the juvenile justice system handles first-time offenders and the
effect that can have on deterrence;

*  be interested in creating youth advocates;
*  be interested in promoting jury service in the adult justice system;

*  want to ensure that today’s youths have knowledge about democratic institutions, since
every generation must “reinvent democracy”;

*  Dbe interested in involving youths in court procedures based on positive experiences with
mock trials;

*  want to improve your community and bring together individuals to work on common and
important goals;

*  have concerns about the difficulties faced by youths in today’s society and want to help
them develop their civic and personal responsibility, contribute to the community, reduce
risky behaviors, and appreciate cultural and ethnic diversity; and/or

*  want to expose youths to a variety of career paths in the justice field.

Youth courts provide an excellent opportunity to address all these concerns. In addition, youth
courts provide an ideal community service learning opportunity to volunteers. (Community
service learning is volunteer activity that is related to learning a specific curriculum and has a
very different meaning from “community service” as a disposition in youth court.) The work is
authentic; youths are involved in key roles and make significant contributions to their fellow
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youths and their community. Schools and community groups have ratcheted up their
involvement with service learning. According to a 1999 survey by the U.S. Department of
Education, 83% of all public high schools organize some form of community service programs
for their students, and numerous studies have documented the incredibly positive impact service
learning has on youth (www.nicsl.jaws.umn.edu ).

Why Is Training Necessary?

Without effective training, youth volunteers cannot successfully achieve the goals of youth court.
Many coordinators of existing youth courts indicate that youths do not intuitively apply
restorative justice in sentencing youths respondents. Instead, youths may employ a punitive
approach unless they have been specifically instructed in restorative justice.

Additionally, youths must employ a wide range of skills in youth court. They must know how to
analyze a case, identify relevant information, formulate questions, and follow up on issues that
arise during the course of questioning. They must be familiar with your court’s disposition
options so that they can argue for and fashion a disposition that truly meets restorative justice
goals. They must communicate and negotiate successfully with others to achieve consensus.
During deliberation, they need to be able to see beyond the ethnicity or class of the respondent.
Finally, your youth volunteers must fully understand their roles, the accompanying ethical duties,
the operations of their specific court, and how youth courts fit into the existing justice systems.

The Coordinator’s Corner

How Do You Tailor This Training Package to Fit Your Youth Court?

This training guide is designed to work with the majority of youth courts, which usually
resemble either the Adult Judge, Youth Judge, Youth Tribunal, or Peer Jury models, and which
focus exclusively on dispositions.

All lessons have instructions to assist you in localizing the information to fit your specific youth
court—look for the [INSERT YOUR COURT SYMBOL] to identify areas that you will need to
adapt, if you so choose, using the accompanying computer disk.

You may want to discuss the training with your steering committee, which may assist in
localizing the handouts. In addition, you may want to establish a Youth Advisory Group to help
with localizing information and tailoring language and scenarios to your setting.

What Are the Recommendations on Training Time?

The nature of your youth court will determine how and when you schedule your training. Most
youth courts contacted in preparation to write this guide believed the ideal preservice training
program should consist of approximately 20 hours of instruction. (Courts around the country
generally instruct volunteers for 16—20 hours prior to youth court service.) However, some courts
may have more or less time available.

You might consider these recommendations as you put together your own preservice training:

20-Hour Preservice Training for Three Models: Adult Judge, Youth Judge, and Youth
Tribunal
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Unit One:

Crime, the Justice Systems, and Youth Courts

Lesson A Understanding Crime and the Justice Systems (50 min.)

Lesson B How Youth Courts Fit Within the Juvenile Justice System (50 min.)

Unit Two:

Procedures of Your Youth Court

Lesson A Roles and Steps in the Hearing (1 hour)
Lesson B Youth Court Jurisdiction (1 hour and 30 min.)

Unit Three:

Restorative Justice

Lesson A Three Approaches to Juvenile Crime (1 hour)
Lesson B Restorative Justice Applied to Dispositions (80 min.)
Unit Four:

Skills Used Before the Hearing

Lesson A Advocating for a Client Ethically (30 min.)

Lesson B Case Investigation and Witness Interviews (80 min.)
Lesson C Case Analysis (1 hour)

Lesson D Preparation of Witness and Client Support (50 min.)
Lesson E Diversity (1 hour)

Unit Five:
Skills Used During the Hearing
Lesson A Opening Statements (75 min.)

Lesson B Closing Arguments (75 min.)

Lesson C Questioning Witnesses During the Hearing (2 hours)
Unit Six:

Deliberation Skills

Lesson A Deliberations and Active Listening (35 min.)
Lesson B Group Discussion Skills (75 min.)

Lesson C Application of Restorative Justice (50 min.)
Practicing Skills

Mock Hearings Created by Volunteers (2 hours)

If you have less time available than indicated, it is recommended that you focus on getting your
volunteers functioning well in their roles and leave discussions of the justice system and
alternative approaches to sentencing to later in-service training.

14-Hour Preservice Training for Peer Jury Models

Unit One:
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Crime, the Justice Systems, and Youth Courts
Lesson A Understanding Crime and the Justice Systems (50 min.)
Lesson B How Youth Courts Fit Within the Juvenile Justice System (50 min.)

Unit Two:

Procedures of Your Youth Court

Lesson A Roles and Steps in the Hearing (1 hour)
Lesson B Youth Court Jurisdiction (1 hour and 30 min.)

Unit Three:

Restorative Justice

Lesson A Three Approaches to Juvenile Crime (1 hour)
Lesson B Restorative Justice Applied to Dispositions (80 min.)
Unit Four:

Skills Used Before the Hearing
Lesson E Diversity (1 hour)

Unit Five:

Skills Used During the Hearing

Lesson C Questioning Witnesses During the Hearing (2 hours)
Unit Six:

Deliberation Skills

Lesson A Deliberations and Active Listening (35 min.)
Lesson B Group Discussion Skills (75 min.)

Lesson C Application of Restorative Justice (50 min.)
Practicing Skills

Mock Hearings Created by Volunteers (2 hours)

The peer jury model requires less time than the other models because several of the prehearing
skills (such as advocating for a client, investigating a case, interviewing witnesses—pretrial, case
analysis, and preparation of

witness and client support) and hearing skills (such as preparing opening statements and closing
arguments) are generally not used. It is recommended that more time be used on communication
and conflict resolution skills.

What Other Type of Opportunities Should I Provide?

The National Youth Court Guidelines encourage youth courts to offer in-service training, that is,
training after youths have begun their actual service in court. It is crucial that the instruction not
end after your initial preservice training sessions. Youth court volunteers have reported that
much of their training before they actually participated in court was a blur and that they were
much better able to make use of instruction that took place after they had participated in youth
court hearings. Hold monthly meetings and training sessions or encourage members to obtain
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youth court “Continuing Legal Education” (CLE) credits by attending educational workshops
designed for respondents or professional conferences throughout their youth court tenure.

How Do You Use This Manual to Help Instructors?

Many youth court coordinators line up a number of instructors from the community to train their
volunteers. For example, they might invite a judge to teach an overview of the justice system, a
police officer to teach investigation skills, a lawyer to teach procedures, or a community
instructor to teach disposition options. Other courts use experienced youth court volunteers to
teach sections of the training for new recruits.

You, as coordinators, should meet with your instructors well before their lessons. Give them
copies of their selected lessons and handouts. Make sure that, if your instructors’ assigned lesson
builds on prior lessons, that copies of the earlier lessons are also provided. Educate them on the
philosophy of your youth court program, and share with them your court’s Profile handout so
that they know more about your court, your volunteers, and such logistics as the time and place
of the training session.

In the meeting, you should emphasize to instructors what is expected of their lessons and how
important it is to engage the volunteers’ active participation. These lessons were written to be
interactive. Discuss with the instructors the demographics of your volunteer and respondent
populations and whether they differ from each other.

During the presentation, assist your instructor and, afterwards, thank the instructor and debrief
her or his visit with your volunteers. Asking volunteers what they learned from the training will
help you to personalize your thank-you letter as well as to consider how to use future instructors.

By the time you begin to design your youth training, you (and your youth volunteers)
should have already selected the model for your youth court. If you have not, see Peer
Justice and Youth Empowerment: An Implementation Guide for Teen Court
Programs. Further, if your court determines guilt or innocence, you might contact the
National Youth Court Center for more information (Appendixes).

PROFILE

[INSERT YOUR COURT SYMBOL]

Youth court coordinators are encouraged to complete this profile and give a copy to all
instructors. It will help ensure that your instructors communicate accurate information about
your youth court to your volunteers.

Name of Your Court: Location:

Training Session Date & Time:

1. What is your court’s purpose statement?

2.  What are the goals of your youth court (e.g., restorative justice)?
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3. How much time do you have to train youths before they start their service in youth court?

4. How is your youth court structured—an adult judge, a youth judge, a panel of judges, or
peer jury?

5. What roles do the volunteers play in youth court, and what does each role involve?
6. Does your court only impose dispositions, or does it also determine guilt and innocence?

7. What crimes, status offenses, traffic infractions, and school violations does your court
handle (crimes—shoplifting, driving under the influence, assault; status offenses—
truancy, running away from home; traffic infractions—speeding, driving without a
license, running a stoplight; school violations— possession of cigarettes on school
property, fighting in the halls, disorderly conduct in school)?

8. How are the respondents referred to your youth court (police, school administrators,
probation officers, juvenile court, or other ways)?

9. What are the steps in your hearing?

10. What is your range of possible dispositions (apologies, essays, community service,
educational classes, counseling, mediation, jury service, restitution, or other options)?

11.  List specific educational classes and community service placements available for your
youth court.

12.  What, if any, disposition guidelines do you use?

13.  What are the consequences if the respondents do not complete their youth court
dispositions satisfactorily?

The Instructor’s Corner

How Do You Use This Manual to Instruct Your Volunteers?

First and foremost, as an instructor, you should have a good working knowledge of how youth
court operates and what its guiding philosophy and goals are. You should have received from
your instructor a profile of how your youth court operates and a sense of the demographics of
your volunteers. You will be either teaching the entire training program or selected units or
lessons from this training package. You should know that this instructor’s guide is only one part
of the training package. The Youth Volunteer Handbook is an essential guide for your court
volunteer. It includes background reading on law and the justice systems, information
specifically related to youth court and the different roles, readings on restorative justice, skills
used for preparing and conducting hearings, and generic scripts and mock hearings. Each lesson
in this instructor guide identifies suggested background reading from the Youth Volunteer
Handbook, which may be assigned for homework or may be used in the class to support various
teaching activities.
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How Are the Units and Lessons Structured?

The six units are divided into lessons and are organized sequentially. Each of the six units begins
with an introduction, which provides some reflection on the topic, and then a chart to indicate
what teaching choices you should make on the basis of your particular youth court model.

Each lesson defines objectives, points to background reading in the Youth Volunteer Handbook,
identifies time estimates for the lesson, and specifies the handouts needed for that particular
class. The scripted disposition hearing and deliberations, which are used in Units One, Three,
and Six, are included in the Youth Volunteer Handbook. Some handouts exist in more than one
version, reflecting the approaches of the various court models. Several handouts require input
from you or the program coordinator regarding the specific law or process applicable to your
youth court. Handouts are referenced by the unit, the lesson, and the specific number of the
handout in the lesson. For example, Handout Three B-1 is found in Unit Three, Lesson B, and is
the first handout in that lesson.

Sometimes the lesson requires that you make some preparation before the lesson begins; this is
noted up front.

Key words are listed, sometimes with multiple listings to match the youth court models. All key
words are defined in the glossary, which appears in the volunteer handbooks.

The units were based on feedback from existing youth courts that volunteers across the board
could not be expected to do work outside of class, and therefore all instruction must be contained
within the classroom. However, for those youth courts able to assign out-of-class work, many of
the lessons have extension activities that are designed to help your volunteers exploring
applications of the training outside the classroom. You and the coordinators will decide what
homework requirements are feasible for your volunteers.

Wherever the lessons could be used for all four models, this was done. Sometimes different key
words were suggested, based on the type of court. Sometimes more than one version of a
handout was provided to allow for more tailored instruction.

The units are written in a fairly prescriptive fashion to provide as much structure as possible to
new instructors. However, you are not expected to follow the lessons word-for-word, but rather,
to adapt each lesson to fit your personality and style.

What Do the National Youth Court Guidelines Say About Training Volunteers?
If you’ve read the National Youth Court Guidelines published by the APPA, you already know
how important itisto...

DEBRIEF VOLUNTEERS: Discuss the training activities with your volunteers to discover
what’s working well and what you can improve. Consider providing evaluation forms so that the
youths can give you written feedback. Moreover, if you participate in the actual hearings, give
feedback to your volunteers after their hearings. Writing comments to them about their
performances is excellent “on-the-job” teaching.
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EVALUATE: You will have to determine how to evaluate whether or not your volunteers have
accomplished the objectives of each lesson. You should check regularly during instruction to
determine if volunteers have understood the points you have made. Posing the question “Do you
all understand?” is generally an ineffective way to measure comprehension. Instead, present a
scenario or ask a question (e.g., “Who can tell me how this disposition meets restorative justice
goals?”’) and determine exactly what volunteers have understood. The scoring charts (or rubrics)
provided for your use in Unit Six should help you and your volunteers gauge their progress on
specific deliberation skills.

Many youth courts around the country conduct pre- and post-testing of volunteers to measure
knowledge, skills, and attitude changes; others end their training course with a “bar
examination.” If you decide to give a test, consider testing not only facts about youth court and
the justice system but also, more importantly, the skills demonstrated by the volunteers. A
sample pre-/post-test is included for your use. In addition, a “Jeopardy” game is included as a
more engaging but still effective evaluation tool.

ENCOURAGE MENTORING: Have new youth court members shadow experienced ones for
their first hearings, or go on a retreat to practice team-building and communication exercises.
Establish mentor relationships between adults and youths.

How Do You Use Interactive Teaching Strategies?

Included throughout the lessons are teaching strategies designed to encourage volunteer
participation. You will find that involving youths in the lessons is much more successful than
lecturing. A variety of interactive strategies used in this guide are described below so that you
can review how each works and adapt it to fit your teaching style.

Brainstorming

Ask volunteers to list answers to a question, and write their answers on the board. Make sure that
you list all answers suggested. It is critical to review the list after brainstorming, clarify and
remove any items that are not “correct,” and add any answers that were overlooked. Present
additional information about the listed answers.

Questioning

Ask your volunteers such questions as “What testimony of this witness helps us understand the
respondent’s need for skills?” Their responses will enable you to decide whether or not they
understand the definition of “restorative justice.” It can also help lead your youths to the
understanding that you are seeking, as well as give you insight into their opinions about the
purposes of the hearing and their ability to think critically.

Hypotheticals

Present a set of facts to youths and have them apply some aspect of the law to these facts. This is
an extremely useful technique to help volunteers learn how to apply restorative justice goals, to
check for understanding of the dispositions available to your court, and to help youth court
members identify and resolve difficulties they may encounter in actual hearings. For example, it
is not uncommon for youth court members to encounter an upset parent or a recalcitrant
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respondent. Ask them how they might deal with such a situation. Through hypotheticals and your
guidance, the youths can explore a variety of useful ways to handle these matters.

Scripted Hearings

The units include scripted disposition hearings to introduce the way in which youth courts
operate. They are designed to teach your youth the flow of a case, based upon your own
procedures, and have them analyze various aspects of the hearings.

Role-Play Hearings

Role-play many youth court hearings prior to having volunteers engage in actual youth court
hearings. There are several such role-plays included in the skill-building units of this guide.
Also, have volunteers write their own mock hearings. You’ll find that they prefer their own role-
plays, which are more realistic about scenarios that volunteers might encounter.

It is crucial that you give role-players sufficient time to prepare for their roles and that they are
clear on the scope of their roles. While the role-players prepare, the other volunteers can prepare
for additional role-plays and/or you can give them instruction on what to focus on in the hearing,
e.g., questioning of a victim or following up on information that comes out in the hearing.

Enact the role-play with your observers on the lookout for these specific issues. Once you launch
the role-play, let it happen. Only if the volunteers get way off track should you step in with a
question or suggestion to get them back on track. Afterwards, allow the role-players to describe
what they thought about the role-play and whether they thought it was realistic and, if not, why
not. Debrief the role-play and its focus with the entire class.

Lecture

There are clearly times when lecture is required. Volunteers need a foundation on which to build.
It is very important, however, that during your lecture you give relevant, realistic examples,
continually question your volunteers, and generally engage them as much as possible. Use
structured note taking to reinforce what you say; give volunteers an outline of your lecture with
missing components, and ask them to fill in the missing items as you lecture.

Small Groups

Most youth courts involve youths working in teams, whether as peer jurors, co-counsel or
tribunal members, or in other roles. Use small groups to learn and practice the ethics of true
teamwork. When using small groups in class, be sure that volunteers know exactly what to do
and how much time they have. It usually works best to give clear instructions prior to assigning
youths to their individual groups. This technique is used throughout the units.

Games

Everyone loves to have fun. Use games to excite volunteers while teaching them important
information. What ruins a game is when the rules are not set out clearly at the start or when the
rules are applied arbitrarily during the game. The game “Who Am I?” is set out in Unit Two and
the “Jeopardy” game is also included as an evaluation tool.

Visual Aids
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Use photos, pictures, videos, and CDs to present information in an engaging way. Consider
videotaping selected sections of your instruction, for example, when volunteers are role-playing,
and use these tapes as instructional material for future classes.

A Profile of Your Youth Court Learning Sessions

In this section of the guide, there are six units designed to teach the knowledge and skills
necessary for effective youth involvement in your court. Some youth courts use their first
training date as an awareness and recruiting session for new youth court members. The units
assume that the recruitment has already taken place and that you are ready to get started with the
actual training sessions.

Since these units and lessons are written to be used by different models of youth court, every unit
is introduced with a chart describing how the lessons work in the four basic youth court models.
Some lessons that teach skills used in hearings with attorneys may not be appropriate to the peer
jury model, for example, Unit Five’s lessons on opening statements and closing arguments.
Although in some recent developments, some peer jury models are incorporating community and
youth advocates who make opening statements and closing arguments. If that is true of your
youth court, then include those lessons.

Sometimes, the lessons within the unit have more than one variation to ensure that the topic is
taught in an appropriate way for each model. Because of the wide variation within each youth
court model, it is crucial to make sure that the lessons track the procedures and substantive
content of your invididual youth court. The areas that need your specific input are designated
with a symbol throughout these units:

[INSERT YOUR
YOUTH COURT
SYMBOL]

Unit One: Crime, the Justice Systems, and Youth Courts
Introduction

This lesson serves as an introduction to America’s justice system and its response to crime.
The scripted disposition hearing will give your trainees a feel for court and the situations
they will certainly encounter during their tenure as youth court volunteers.

Adult Judge Model Youth Courts
The scripted hearing in Lesson B is available in Part Three of the Youth Volunteer Handbook for
the Adult Judge Model. Otherwise the units work for all youth court models.

Tribunal Model Youth Courts
The scripted hearing in Lesson B is available in Part Three of the Youth Volunteer Handbook for
the Tribunal Model. Otherwise the units work for all youth court models.

Youth Judge Model Youth Courts

The scripted hearing in Lesson B is available in Part Three of the Youth Volunteer Handbook for
the Youth Judge Model. Otherwise the units work for all youth court models.
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Peer Jury Model Youth Courts
The scripted hearing in Lesson B is available in Part Three of the Youth Volunteer Handbook for
the Peer Jury Model. Otherwise the units work for all youth court models.

Lesson A

Understanding Crime and the Justice Systems

Research referred to under Traffic Infractions was taken from Allen F. Williams, Teenage
Passengers in Motor Vehicle Crashes: A Summary of Current Research, June 2001,
www.nhtsa.gov.

Background Reading

Youth Volunteer Handbook, Part One, Crimes, Status Offenses, Infractions,
and School Violations

Causes of Juvenile Crime

Victims of Crime

State Courts and Federal Courts

Juveniles in State Courts

Criminal Law

Adult Criminal and Juvenile Justice Procedures

Objectives
Volunteers will be able to
* define crime and the causes of delinquency.
* identify all victims of crime.
* describe the process of a criminal case through the juvenile and adult system.
« identify that the American justice system is based on the adversarial process.

Time
50 minutes

Materials

Handout One A-1—Each One Teach One (adapted and cut into strips prior to class) If your
model is a traffic court, you would want to use the content and/or adaptations from your locality
on traffic infractions in Lesson A. Alternatively, if yours is a school court, include information
about school discipline within the Each One Teach One activity.

Optional
Chart of your state’s adult and/or juvenile justice systems (Visit
www.ojjdp.ncjrs.org/facts/caseflow for a generic case flow of the juvenile justice system.)

Prior to Class

Review the statements in Handout One A-1—Each One Teach One and adapt or write new
statements to make them exactly applicable to your youth court. You will need to have one
statement for each person in training. If you need fewer than the 21 items, select the most
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important items. If you need additional items, develop additional statements from the points to be
made under each heading in the guide below.

Then make one copy of your adapted Handout One A-1—Each One Teach One. Cut the
statements into individual strips and place one strip face down on each seat in the training room.

Immediately before class, write these headings on the overhead or board and allow space under
each heading to make notes of youth reports: Crimes, Causes of Juvenile Crime, Victims of
Crime, Adult Criminal and Juvenile Justice Systems, Traffic Infractions, Youth Courts, and
Restorative Justice.

Key Words
adversarial system, crime, disposition, offender, respondent, restitution, restorative justice,
sentence, status offense, victim

Procedures

At the start of the training session, welcome youth volunteers and announce that they will start
the first session with a participation strategy known as Each One Teach One. Direct volunteers to
look on their chairs for a piece of paper and then read the written statement. When you give the
signal, each volunteer is expected to teach his or her statement to at least three other volunteers
in the room. Encourage the volunteers to introduce themselves and shake hands before they teach
their statement to others.

After about 5 minutes of volunteers introducing themselves, teaching their statement to others,
and being taught by others, ask the volunteers to be seated and elicit from them one thing that
they learned from someone else during this exercise. As they report back to you what they have
learned, make a notation on the overhead or board under the appropriate heading.

After you have charted all their responses, ask the volunteers whose statements have not yet been
read to read them to the class.

Next, using the following information and the specifics of your youth court, review and expand
upon the information under each heading

Responses to Each One Teach One

Crimes

Ask volunteers to define “crime.” Make sure they understand that crimes are actions that violate
a law in society. You might go around the room and have each volunteer name an act that they

think is a crime.

Brainstorm with volunteers how society punishes criminals, and list with explanations
confinement in prisons and jails, fines, community service, and supervision in the community.

Ask for an explanation of restitution, which criminals must make to their victims: payment for
out-of-pocket costs of the victim. Discuss both the financial and emotional side of restitution.

Youth Court Trainer’s Guide Page 22



Distinguish among crimes, status offenses, traffic infractions, and school violations. Status
offenses are acts that would not be crimes if committed by adults; examples include truancy from
school, running away from home, and underage drinking. Should one be handled differently
from the others?

Students who break school rules commit violations, which are handled by the school
administration. The lines are blurred when crimes are committed at school.

Causes of Juvenile Crime

Make sure that volunteers understand that there is no one single cause of juvenile crime. Recent
studies of juvenile crime show that the quality of the relationship between parents and children is
a crucial factor in whether or not children commit crimes. Also important are the level of
children’s commitment to school and quality of school performance, peer influence, gang
membership, and the social class and economic level of the community.

Students with little commitment to school who did poorly were more likely to be involved with
crimes and drug use. On the other hand, high-risk young people who succeeded at school were
less likely to be involved with crime and drug use. When young people made friends with those
who broke the law, they were more likely to commit crimes themselves.

Gang membership also increased the likelihood that young people would commit serious and
violent crimes. Young people from areas of long-term, high-level poverty were more involved
with crime. The researchers explained that economic hardship and stressful life events led to a
lack of parent-child involvement, attachment, and control over the young people, which in turn
led to increased criminal behavior.

You might ask volunteers how youth court can influence any of these factors. Make sure that
they understand that they will be working with the parent and respondent and requiring the
respondent to make up for harm caused to the parent or guardian. They will be building
dispositions that help strengthen respondent’s attachment to school. They themselves will be the
peer influence that says criminal conduct is wrong.

Victims of Crime

When someone commits a crime, there are many victims. For example, when a person assaults
another person, the victims include the person assaulted; the families of the victim and the
respondent; the community; and the medical, judicial, and government systems.

Every year, victims of personal crimes lose $105 billion in property, productivity, and medical
costs.

In 1999, U.S. residents aged 12 and older experienced 28.8 million crimes, according to the

National Crime Victimization Survey: 75 percent were property crimes and 25 percent were
crimes of violence.
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There are no truly victimless crimes because offenders harm their families and their
communities. Sometimes people describe underage drinking, curfew violations, possession of
marijuana, and other acts as victimless crimes. It is true that these crimes do not have direct
victims in quite the same way as a shoplift or an assault. However, the family and community are
harmed by all these acts. In youth court, the respondent must understand these harms to all
victims and be involved in repairing them.

Ask volunteers about a crime from the local news and have them identify and discuss all possible
victims.

Identify a specific crime, status offense, traffic infraction, or school violation over which your
youth court has jurisdiction, and have volunteers list the victims. Do this for at least three
different types of acts. For example, shoplifting victimizes the store, which loses its money and
decides to add more security. This causes the store to raise its prices, which victimizes the
customers, who also feel invaded and inconvenienced by new security measures, such as video
cameras, limits on items in fitting rooms, etc. Sometimes stores close down or leave, and this
reduces neighborhood shopping, which has a particularly hard impact on older, disabled, and
poor persons. Parents and guardians are victimized because they feel let down by their child and
they may even be responsible for financial penalties to the store. Finally, the general public is
victimized because it has to spend more resources on police, courts, and lawyers.

Another example is a curfew violation that hurts the youth’s family—who may get called in and
cited by police—and the community as a whole, whose efforts to protect young people are being
frustrated. Taxpayers pay taxes for the time of the police and courts to process curfew violators.

Adult Criminal and Juvenile Justice Systems

Generally, persons arrested for crimes committed when they are 18 or older enter the adult
criminal system and those younger than 18 are referred to the juvenile justice system. However,
the age when juveniles enter the adult criminal justice system varies from state to state; in some
states it is as young as 14 years of age. Explain what the age in your state is.

You may want to hand out a chart that reflects the adult and juvenile justice systems in your
community.

Both the adult and juvenile justice systems are adversarial. This means that an impartial
person—the judge or jury in adult court or the judge in juvenile court—decides what is true after
allowing the government (through the prosecutor) and the respondent (through a defense
attorney) to present their views as adversaries, or opponents.

Explain that the adversaries must act as advocates for their clients under rules that permit the
evidence to be presented fairly and in an orderly fashion.

Indicate that the adversarial system has its critics. To the general public, it may look like game
playing. People have said that the adversarial system results in people’s not taking responsibility
for their actions; some offenders have claimed that they lost because they did not have a skilled
lawyer and not because they did something wrong.
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The juvenile courts were created in the later 1800s because of a belief that children were not
completely formed in the way that adults were and that with proper intervention could more
easily be set on the right track. Juvenile courts were based on the best interests of the child and
focused much of their corrective action on rehabilitating rather than punishing young people.
More recently, public opinion has called for more punitive consequences for juvenile crime,
citing its perception that juveniles now commit much more serious and violent crimes, that
victims of juvenile crimes have not been effectively heard, and that the juvenile system has failed
to rehabilitate its youthful offenders.

Traffic Infractions
Youths and adults who commit traffic infractions such as running a stoplight or failure to yield or
grant the right of way are handled in a lower court. These infractions are not criminal cases.

Young drivers are just in the beginning phase of learning to drive, and their inattentiveness can
have much greater consequences.

In 1999, the Insurance Institute for Highway Safety did a study of fatalities involving teenage
drivers and passengers. It determined that among youth 13 to 15, more teenagers are killed as
passengers in the car than as teenage drivers. Research also shows that the presence of
passengers in a vehicle strongly increases the crash risk of a teen driver and the more passengers
the greater the risk.

Youth Courts

Youth courts offer a very different approach from either the traditional juvenile system or the
adult system. Youth courts hold the offenders accountable. This means that the young person
must learn more about the impact of the act on all the victims and be given opportunities to
repair the harm caused. Youth courts also recognize that young people have problems and needs
and through the disposition help to address those problems. In this way, young people are pulled
back into the community as more productive members. Involving the community directly with a
young person in the disposition helps ensure that the young person will stay connected positively
to the community. Ask how youth courts can help young people.

Youth courts are organized in many different ways. Some youth courts handle cases of youths
arrested or cited by the police. Some youth courts handle cases of youths referred by the school
for school violations.

Youth courts use the term “respondent” instead of “offender” or “defendant” for the juvenile
who is being sentenced because youth courts nationally include offenders who have committed a

crime and nonoffenders who broke traffic laws or school rules.

Generally, youths who do not complete their youth court sentence will be referred back to the
referring agency or school disciplinary office for further action.

Most youth courts in the United States only sentence young people after they have admitted their
guilt. Generally, they do not decide whether the young persons are guilty or innocent.
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Youth courts use the term “disposition” for the sentence because juvenile courts around the
country generally use this term.

Describe to the volunteers how your youth court works. If you have a video or brochure that
describes your youth court, show it at this time.

Restorative Justice

Youth courts follow the goals of restorative justice, which

* increase respondents’ awareness of the effects of their actions on all victims and gives them
opportunities to repair the harm they have caused;

* develop skills in the respondents so that they won’t offend again and so that they can be
productive members of society; and

 connect the respondents to the community by involving the community in the dispositions.

Restorative justice requires that the individuals take responsibility for their offenses, even though
parents, schools, the community, or the court system may have contributed to the problems that
led to the crime or violation.

One of the biggest challenges to youth courts is to assist respondents in becoming aware of the
impact their offenses have had on others and giving them opportunities, through their
dispositions, to repair the harm.

Conclude by asking students why they joined youth court and share their enthusiasm for making
a difference for young people in their community.

Photocopy this section and then cut along the lines.

Handout One A-1—Each One Teach One
G (1 1S (R e
1. Crimes are actions that violate a law in society.
Cuthere - - ---- - m s s s e e e e e aaa oo
2. Society punishes criminals with confinement in prisons and jails, fines, community

service, and supervision in the community.

3. Society also requires criminals to make restitution to their victims.
Cuthere ------ oo - s s oo i e i i oo
4. Status offenses are acts that would not be crimes if committed by adults; examples
include truancy from school, running away from home, and underage drinking.

Cuthere ------ - m s s e e e e e oo

Youth Court Trainer’s Guide Page 26



5. Students who break school rules commit violations, which are handled by the school
administration.
Cuthere -------- - s s oo i i oo
6. Recent studies of juvenile crime show that the quality of the relationship between
parents and children is a crucial factor in whether or not children commit crimes. Also
important are the level of children’s commitment to school and quality of school
performance, peer influence, gang membership, and the social class and economic level
of the community.
Cuthere - - - = - s m o m o m i m e e o
7.  When someone commits a crime, there are many victims. For example, when a person
assaults another person, the victims include the person assaulted; the families of victims
and respondents; the community; and the medical, judicial, and government systems.
Cuthere - - - === s m e m o m e m e e o oo
8. Every year, victims of personal crimes lose $105 billion in property, productivity, and
medical costs.
Cuthere -------- - s s oo m e i i oo
9. 1In 1999, U.S. residents aged 12 and older experienced 28.8 million crimes, according to
the National Crime Victimization Survey: 75% were property crimes and 25% were
crimes of violence.
Cuthere -------- - s oo m i e i i oo
10. There are no truly victimless crimes or violations because offenders harm their families
and their communities through these crimes and violations.
Cuthere ------ oo - s s oo i e ma oo
11.  Generally, persons arrested for crimes committed when they are 18 or older enter the
adult criminal system, and those younger than 18 are referred to the juvenile justice
system. However, the age when juveniles enter the adult criminal justice system varies
from state to state; in some states it is as young as 14 years of age.
Cuthere -------- - s s s m oo e i i oo
12. Both the adult and juvenile justice systems are adversarial. This means that an

impartial person or group of persons—the judge(s) or jury—decides what is true after
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Cut here
13.

Cut here
14.

Cut here
15.

Cut here

16.

Cut here
17.

Cut here
18.

Cut here
19.

allowing the government and the defendant to present their views as adversaries, or
opponents.

Youths and adults who commit traffic infractions such as running a stoplight or failure
to yield or grant the right of way are handled in a lower court. These infractions are not
criminal cases.

Young drivers are just in the beginning phase of learning to drive, and their
inattentiveness can have much greater consequences.

In 1999, the Insurance Institute for Highway Safety did a study of fatalities involving
teenage drivers and passengers. It determined that among youths 13 to 15, more
teenagers are killed as passengers in the car than as teenage drivers. Research also
shows that the presence of passengers in a vehicle strongly increases the crash risk of a
teen driver; the more passengers the greater the risk.

Youth courts are organized in many different ways. Some youth courts handle cases of
youths arrested by the police for crimes or status offenses. Some youth courts handle
cases of youth referred by the school for school violations.

Youth courts use the term “respondent” instead of “offender” or “defendant” for the
juvenile who is being sentenced because youth courts around the country generally
include offenders who have committed a crime and nonoffenders who committed
traffic infractions or broke school rules.

Most youth courts in the United States only sentence young people after they have
admitted their guilt. Generally, they do not decide whether the young persons are
guilty or innocent.

Generally, youths who do not complete their sentence from youth court will be referred

back to the referring agency or school disciplinary office for further action.
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Cuthere - - - = - s m e m e m i m oo
20.  Youth courts use the term “disposition” for the sentence because juvenile courts
nationally use this term.
Cuthere -------- - s s oo e i i oo
21.  Youth courts follow the goals of restorative justice, which
* increase respondents’ awareness of the effects of their actions on all victims and
gives them opportunities to repair the harm they have caused,
» develop skills in the respondents so that they won’t offend again and so that they can
be productive members of society; and
» connect the respondents to the community by involving the community in the

dispositions.

Lesson B
How Youth Courts Fit Within the Juvenile Justice System

Background Reading
Youth Volunteer Handbook, Part Two, Youth Courts and the Juvenile Justice System

Objectives

Volunteers will be able to

» describe how youth courts fit within the continuum of the legal system or school disciplinary
system.

» define “restorative justice.”

 identify the roles and process of a case in youth court.

Time:
50 minutes

Materials
Part Three—Youth Volunteer Handbook—Scripted Disposition Hearing

Handout One B-1—Questions for Observers of Hearing

Optional
Promotional or informational video about your youth court

Courtroom props for the scripted disposition hearing—depending upon your type of court
model—such as judicial robe, gavel, forms used in court

Key Words
bailiff, court clerk, crime, disposition, jurors, respondent, restorative justice, victim, witness
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Procedures

Inform volunteers that they will get to try their first case today! Recruit or assign volunteers to
parts in the scripted disposition hearing. Have the role-play volunteers turn to Part Three of the
Youth Volunteer Handbook and give them time to review their roles.

Assuming that you have more volunteers than role-players, pass out Handout One B-1—
Questions During Hearing and assign the observers to answer the questions as they watch the
role-play. Depending upon the number of observers, you might assign half the class to answer
questions (a) through (e) and the other half to answer (f) through (j).

Set up the room for the hearing as the volunteers will be seated for actual youth court hearings.
Use props, such as a judicial robe, if applicable. Tell the volunteers that they will learn all about
the respondent as the hearing is presented.

Enact the hearing.
Once the hearing is over, ask the role-players how they would sentence the respondent, Jay. Get
input from any observers about what sentence they would impose and why. Before discussing all
the questions on the observer forms, ask the role-players how it felt to play their roles. Then have
the observers respond to the questions presented.

1. Who is the respondent? Jay Kingsman

2. HowoldisJay? /3

3. What work, interests, and skills does Jay have? Newspaper route, computers,
skateboards, and music

4. What is Jay’s family situation? Lives with mom and brother

5. What kind of person is Jay? He’s shy about meeting friends.

6. What difficulties are there for Jay in his family and home? His father left 11 years ago.
Jay moved to this place about a year ago, and he doesn’t have many friends. His older
brother, Brennan, is Jay’s main friend, and he has a lot of influence over Jay.

7. What crime did Jay commit? Theft, or shoplifting, of two packs of AA batteries

8. Did Jay seem to take responsibility for his crime? Why or why not? Jay put a lot of the
responsibility on his brother, even saying that his brother wouldn’t let go of him, which
prevented him from leaving the store.

9. Who are the victims, and how is each victim affected by the crime? Store owners, Mr.
and Mrs. Tran, lost money and time by having to press charges. Plus, they also felt

violated by the theft. Jay’s mother is very upset and worried, and she has to devote time
to coming to court and helping Jay work things out. The community is affected because
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it has to undergo extra security and higher costs in stores and pay for more court and
police costs.

10. Did Jay seem to understand how his crime hurt the victims? Why or why not? Jay
seemed to have some idea that his mother was hurt. Jay also had a beginning idea of
how Mr. and Mrs. Tran’s store was harmed.

You may end the class with a discussion of the fairness of the procedure.

Extension Activities

To enrich and enliven the scripted disposition hearing, have volunteers research newspapers or
on-line articles for current sentencing hearings. You might also consider acquiring transcripts of
sentencing hearings from your local courthouse or prosecutor’s office. Have volunteers identify
the victim, the crime, and the process of the sentencing hearing they found.

Handout One B-1
Questions for Observers of Hearing

Name

As you watch the youth court hearing, jot down answers to these questions:
1.  Who is the respondent?
2. How old is Jay?
3. What work, interests, and skills does Jay have?
4. What is Jay’s family situation?
5. What kind of person is Jay?
6. What difficulties are there for Jay in his family and home?
7. What crime did Jay commit?
8. Did Jay seem to take responsibility for his crime? Why or why not?
9. Who are the victims and how is each victim affected by the crime?

10. Did Jay seem to understand how his crime hurt the victims? Why or why not?

Unit Two: Procedures of Your Youth Court

Introduction

This lesson introduces volunteers to the specifics of their own youth court. In order for this
lesson to be truly effective, you must tailor the information presented here to represent the exact
functioning of your youth court.
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The best way for youth volunteers to begin their study of your court is to have them attend a
hearing or two. If possible, have them attend with an experienced volunteer who can provide
insight into the process and the roles of your court. A video of your proceedings is the next best
alternative. The scripted hearing from last lesson or, alternatively, a mock hearing enacted by
experienced volunteers would also work very well.

Adult Judge Model Youth Courts

Have students refer to Part Two in their Youth Volunteer Handbook for the roles. In addition,
there are three sets of the steps in the disposition hearing included in the instructor guide. Use the
material for adult and youth judge models. Otherwise the units work for all models.

Tribunal Model Youth Courts

Have students refer to Part Two in their Youth Volunteer Handbook for the roles. In addition,
there are three sets of the steps in the disposition hearing included in the instructor guide. Use the
material for the tribunal model. Otherwise the units work for all models.

Youth Judge Model Youth Courts

Have students refer to Part Two in their Youth Volunteer Handbook for the roles. In addition,
there are three sets of the steps in the disposition hearing included in the instructor guide. Use the
material for adult and youth judge models. Otherwise the units work for all models.

Peer Jury Model Youth Courts

Have students refer to Part Two in their Youth Volunteer Handbook for the roles. In addition,
there are three sets of the steps in the disposition hearing included in the instructor guide. Use the
material for the peer jury model. Otherwise the units work for all models.

Lesson A
Roles and Steps in the Hearing

Background Reading
Youth Volunteer Handbook, Part Two, Roles and Steps in the Hearing

Objectives

Volunteers will be able to
* define each of the roles in your youth court.
* describe case process.

Time:
1 hour

Materials
Handout Two A-1—Steps in the Process [INSERT YOUR COURT SYMBOL] for your specific

model

Prior to Class
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Adapt Handout Two A-1 if necessary and transfer each step to a large poster board sign.

Optional
Youth Volunteer Handbook, Part Three: Scripted Disposition Hearing

Key Words for Adult Judge and Youth Judge Models
bailiff, court clerk, defense attorney, deliberation, disposition, judge, jurors, respondent,
presiding juror, prosecutor, victim, witness

Key Words for Tribunal Model
bailiff, court clerk, defense attorney, deliberation, disposition, judge, respondent, prosecutor,
victim, witness

Key Words for Peer Jury Model
bailiff, court clerk, deliberation, disposition, jurors, respondent, presiding juror, victim, witness

Note: Some youth courts are moving away from the terms “defense attorney” and “prosecutor”
and beginning to use the roles and terms “youth advocate” and “community advocate.” Even
peer juries in some places are using these advocates.

Procedures

If you have not yet conducted the scripted hearing from Part Three of the Youth Volunteer
Handbook, begin your lesson with that. Obviously, prior to conducting this scripted hearing, you
need to modify it to track the language and process of your court. Additionally, if the offense
used in this case does not fall within the jurisdiction of your youth court, create a new scripted
hearing or conduct this hearing to teach the process while noting to the volunteers that this type
of case will not be among those their court will hear.

At the start of class, tell your volunteers that when they leave today, they will have a good idea
how their youth court operates. Explain that on the basis of the scripted hearing used earlier, you
are going to ask a few questions to highlight how their court works.

Ask volunteers to review all the roles that they saw in the hearing and in their Youth Volunteer
Handbook.

Younger volunteers might enjoy reinforcing the youth court roles by playing the game “Who Am
1?7 (similar to 20 Questions).

To play, choose a volunteer to sit in the front of the class. Secretly assign the volunteer one of
the roles from the Youth Volunteer Handbook. Suggest using their readings on roles as guides
and have the rest of the volunteers ask yes/no questions of the volunteer sitting in the front; for
example, “Do you administer the oath of confidentiality to the court?” (Allow all volunteers to
use their Youth Volunteer Handbook. Y ou may have to prompt them at first.)

The questioners get to ask unlimited yes-answered questions to identify the role, but only 4 no-
answered questions before they lose the game. If they think they know what role the volunteer in
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front represents and have gotten a yes answer to at least one of their questions, volunteers may
guess the role directly; for example, “Are you a judge?” At the end of 20 questions, if the
questioners have not guessed correctly, you can ask the volunteer in front to describe what he/she
does in a hearing. Have the others use this information to guess the role represented.

After they have guessed the role, choose another volunteer to come up to try to stump the class.
Play until the volunteers demonstrate they are able to put roles and responsibilities together
quickly and accurately.

Tell the youth they are next going to identify the order that things happen in court. Ask them
what happens first in a youth court hearing, then second, etc.

Use the poster-board signs with the names of each step and tape them to the wall/board as you go
through the list. See Handout Two A-1—Steps in the Process for your particular youth court

model.

Handout TWO A-1
For Adult and Youth Judge Models: Steps in the Disposition Hearing

[INSERT YOUR COURT SYMBOL]

As you watch the youth court hearing, jot down answers to these questions:
* Case called.

* QOath of confidentiality.

» Judge addresses court.

* Prosecutor’s opening statement.

* Defense attorney’s opening statement.

* Prosecutor calls and questions witnesses.

* Defense questions prosecutor witnesses.

* Defense attorney calls and questions witnesses.
» Prosecutor questions defense witnesses.

* Prosecutor’s closing argument.

* Defense attorney’s closing argument.

* Jury instructions.
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* Jury deliberations.

* Disposition announced to respondent.

» (ase concluded; court adjourns.

[INSERT YOUR COURT SYMBOL]

Handout Two A-1
For Tribunal Model:
Steps in the Disposition Hearing

[INSERT YOUR COURT SYMBOL]

Steps in the Disposition Hearing

Case called.

Oath of confidentiality.

Judge addresses court.

Prosecutor’s opening statement.
Defense’s opening statement.

Prosecutor calls and questions witnesses.
Defense questions prosecutor witnesses.
Defense attorney calls and questions witnesses.
Prosecutor questions defense witnesses.
Prosecutor’s closing argument.
Defense’s closing argument.

Tribunal judges’ deliberations.
Disposition announced to respondent.

Case concluded; court adjourns.

[INSERT YOUR COURT SYMBOL]
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Handout Two A-1
For Peer Jury Models: Steps in the Disposition Hearing

[INSERT YOUR COURT SYMBOL]
Steps in the Disposition Hearing
* Case called.
* QOath of confidentiality.
» Case presenter reads case.
» Jurors question respondent, parent, victims, and other witnesses.
» Jury deliberations.
* Disposition announced to respondent.
» (ase concluded; court adjourns.
[INSERT YOUR COURT SYMBOL]

Lesson B
Youth Court Jurisdiction

Background Reading
Youth Volunteer Handbook, Part Two, Youth Court Jurisdiction

Objective
Volunteers will be able to identify jurisdiction of your youth court.

Time:
1 hour and 30 minutes

Materials
Transparency/Handout Two B-1—Crimes, Infractions, and Violations in Youth Court Nationally

Transparency/Handout Two B-2—Crimes, Infractions, and Violations in Your Youth Court
(adapted and made into transparency and copies prior to class)

[INSERT YOUR COURT SYMBOL]

Prior to Class
Be sure to adapt Handout Two B-2 with information specific to your court.
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Key Words
crime, infraction, jurisdiction, status offense, violation

Procedures

Put Transparency Two B-1 on the overhead and ask volunteers which crimes or violations are
most heard in youth courts around the country. You might explain to volunteers how the
jurisdiction [define the term] for your youth court was decided.

Pass out Transparency/Handout Two B-2 to volunteers and put on the overhead. Review the
crimes, status offenses, infractions, and/or violations that are handled by your youth court. In the
event that your court’s jurisdiction includes a combination of crimes, status offenses, infractions,
and/or violations, you might want to have volunteers identify each as a crime, status offense,
infraction, and violation. Remind volunteers of the definitions before categorizing.

To help volunteers understand the meaning of each crime or violation over which your youth
court has jurisdiction, you might divide the class into small groups of up to five volunteers and
assign one crime or violation to each group. The assignment should include the elements of each.
Volunteers should create a skit that demonstrates the elements of the assigned crime or violation,
which they perform and teach to the class members.

Ask volunteers to consider the harmful impact that these offenses have on society. Have small
groups of no more than five volunteers rank these offenses from 1 to 15 (or whatever number of
offenses your court has jurisdiction over). Ranking an offense as #1 represents the most harmful
impact on society. Encourage groups to compromise so that they can reach consensus.

After they have worked for 10 to 15 minutes on this exercise, ask each group to report its most
harmful behavior. Chart those answers on the board or overhead. Develop discussion about the
similar and dissimilar results from all the groups. It is not necessary to go through the ranking of
each offense, but getting a sense of volunteers’ perceptions of the impact of problem behavior on
society will begin to open them up to the next lesson on restorative justice.

Extension Activities

For a creative way to introduce the roles of your youth court, have volunteers create a symbol for
each of the court “characters” and then select a class set of symbols to represent each role and
use throughout the training. For example, attorneys frequently use the pi (7) symbol for
prosecution and the delta (A) symbol for defense.

You might have volunteers do a crime or school violation analysis in their community.
Volunteers can contact local police precincts or sheriff’s offices and get a readout of the
incidence of offenses in their neighborhood. Volunteers can also ask school administration
whether they can get access to the numbers of rule violations occurring during the school year
and chart their results. Volunteers might wish to launch an awareness campaign about the
problem behavior in their school or neighborhoods.
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TRANSPARENCY TWO B-1
Crimes, Infractions, and Violations in Youth Court Nationally

Table 1
Types of Cases Accepted by Youth Courts Nationally

Offense/Problem Behavior % of Programs Accepting
Theft 97%
Vandalism 87%
Disorderly Conduct 81%
Alcohol 75%
Assault (Simple) 71%
Tobacco 67%
Possession of Marijuana 62%
Curfew 56%
School Disciplinary Cases 48%
Traffic 42%

Source: National Youth Court Database, June 2001
TRANSPARENCY/HANDOUT TWO B-1
Crimes, Infractions, and Violations In Youth Court

Table 2
Crimes, Infractions, and Violations in Your Youth Court

[INSERT YOUR COURT SYMBOL]

Offense/Problem Behavior % of Programs Accepting

Youth Court Trainer’s Guide Page 38



Insert the list of crimes, infractions, and violations over which your youth court has jurisdiction.

Unit Three: Restorative Justice

Introduction

Youth volunteers play many roles in court, but all roles are designed to achieve the best
disposition for the respondent. This lesson about restorative justice lies at the heart of the proper
functioning of youth court. Volunteers without training in restorative justice generally will not
follow these goals but may instead be more punitive in sentencing, much like what occurs in
adult court and what they see on television. Spending time to have volunteers understand
restorative justice and how to apply it to a variety of offenses and violations is essential.

Because of the crucial nature of restorative justice goals to youth courts, it is recommended that
you consider making this lesson mandatory not only for your youth court volunteers but also for
jury members* who don’t participate in the full training and for all respondents. You might
consider providing respondents who serve on upcoming juries with a handout or having a
discussion on restorative justice and deliberations at their intake interview. Alternatively, you
might consider having respondents report one hour prior to jury service for an overview of
restorative justice and deliberations. You might consider using youth volunteers to present this
information to respondents prior to jury service.

The scripted deliberations appear in Part Three of the Youth Volunteer Handbook. Note that the
number of associate tribunal judges that serve in tribunal models varies. The scripted
deliberations activity is only an example, and although it may not reflect the number of judges
that you use in your court, it does resemble how their roles are carried out. Note too that the
disposition as written includes a requirement that the respondent give a hug to his mother. While
some youth courts find having the respondent hug his or her parent to be an unusually effective
way to promote the healing between child and parent, others courts opt to avoid it because they
do not feel comfortable having respondents give hugs. Each court needs to examine its own goals
and guidelines when deciding whether to require hugs as a disposition option.
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This unit does not use disposition guidelines, that is, a recommended range of hours for the
disposition options. For example, some courts establish a range for community service hours
based on the specific offense. Perhaps, possession of alcohol could result in a minimum of five
hours of community service or a maximum of 10 hours, education classes of two hours to four
hours, and an apology to the parent.

If your youth court does use such guidelines, list the guidelines for truancy, theft, possession of
alcohol, and an improper turn in Handout Three B-2 and teach that to your volunteers.

* Unit 6, which teaches communication skills, is also crucial for training jury members.

Adult Judge Model Youth Courts
Use the scripted deliberations that appear in Part Three of the Youth Volunteer Handbook.
Otherwise, all lessons work for all models.

Tribunal Model Youth Courts
Use the scripted deliberations that appear in Part Three of the Youth Volunteer Handbook.
Otherwise, all lessons work for all models.

Youth Judge Model Youth Courts

Use the scripted deliberations that appear in Part Three of the Youth Volunteer Handbook.
Otherwise, all lessons work for all models.

Peer Jury Model Youth Courts

Use the scripted deliberations that appear in Part Three of the Youth Volunteer Handbook.

Otherwise, all lessons work for all models.

Lesson A
Three Approaches to Juvenile Crime

Background Reading
Youth Volunteer Handbook, Part Two, Restorative Justice

Objectives
Volunteers will be able to

* identify three approaches to juvenile crime.

» define the goals of restorative justice: accountability, competency development, and
community safety.

* name available dispositions and what each entails.
» apply restorative justice goals to dispositions.

Time:
1 hour
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Materials
Transparency/Handout Three A-1—Restorative Justice

Key Words
disposition, individual treatment model, retributive justice, restorative justice

Procedures

Begin today’s session by writing the word “disposition” on the board. Ask volunteers what it
means and remind them that it means “sentence” in the juvenile justice system. After reading the
facts of the following hypothetical, brainstorm some possible disposition options with
volunteers.

Jared is a 14-year-old who was arrested by the police for assault and later pleaded guilty.
The police report said that Jared got into a fight with Tim, another student, while on a
school field trip. Jared knocked Tim to the ground and kicked him in the stomach and head.
When Tim began to cry, Jared walked away. Later, Tim filed a complaint with the police
for assault.

Jared is a small student who tends to get picked on by other students. He lives with both
parents and has no brothers or sisters. Jared likes social studies at school but otherwise isn’t
too interested. He plays the drums.

What do you think Jared’s disposition should be?

Before volunteers begin to list their ideas, you might give an example; for instance, Jared should
attend a 10-hour anger management class. As volunteers list their dispositions, write their
answers on the board or overhead in three (unlabeled) columns, representing three distinct
philosophical approaches to juvenile justice: retributive justice (punitive), individual treatment,
and restorative justice. Once all the responses are up on the board, label each column and ask
volunteers to explain their reasoning.

Possible answers include:

Retributive Justice
Incarceration or school detention
Surveillance

Fine

Individual Treatment
Family counseling
Assigned to recreational program

Restorative Justice

Apology to victim and others
Educational classes to develop skills
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Community service
Written essay
Restitution
Mediation
Counseling

Define each model.

Let volunteers know that the dispositions that focus on punishing by confinement in jail or
prisons, surveillance, or fines fall into the “retributive justice,” or punishment, model. You might
ask the volunteers whether or not they think prisons rehabilitate offenders. You may wish to
discuss the various aspects of retributive justice to help your volunteers understand these
concepts.

Those dispositions that focus on what are in Jared’s best interests, but which often put him in a
passive role of merely receiving services, fall into the “individual treatment” model. Such
dispositions may require community service or education classes that do not hold him
accountable for his specific behavior and/or not are tailored to Jared’s specific needs.
Community service and education classes can be designed to hold Jared accountable, provided
they are specifically tailored to Jared’s circumstances. For example, the community service
assignment to pick up litter in the park is not related to Jared’s behavior. However, the
community service assignment to develop an anti-bullying campaign at the school would be.
Those dispositions that combine the following fall into the “restorative justice” approach:

(1) holding Jared accountable by focusing on making him aware of the crime’s effect on all
victims and giving him chances to repair the harm,;

(2) increasing Jared’s competencies to be a productive member of society; and

(3) connecting Jared to his community and thereby providing for community safety.

Ask volunteers how respondents might react to the three different approaches.

Point out that the juvenile justice system was founded at the turn of the 20th century on the
notion of the “best interests of the child,” called the “individual treatment” approach. This model
was in favor through the 1970s, but this approach was criticized for not:

* adequately taking victims into account,

» sufficiently holding respondents accountable for their offenses, or

* protecting the community.

Society has adopted a trend toward a “retributive justice model” in recent years. These more
punitive approaches in juvenile justice are reflected in initiatives to
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* lock up juvenile respondents for longer periods of time,

« transfer more and younger juveniles to the adult system, and

* seek harsher punishments for youth respondents.

Youth courts represent a different trend altogether, although there is some overlap.

State that your youth court is based on the balanced restorative justice model and that together
you are now going to spend some time understanding it and then applying it.

Put Transparency Three A-1—Restorative Justice on the overhead and explain the three sides of
the triangle. Emphasize to volunteers that the biggest challenge to youth courts nationwide is to
understand and apply restorative justice in dispositions.

Accountability s designed to increase respondents’ awareness of the harmful effects that their
behavior has had on all victims and give them an opportunity to repair the harm that they caused.

Competency development focuses on increasing respondents’ skills to be productive participants
in society.

Community safety involves sharing the responsibility between the juvenile justice system and
community for control and reintegration of respondents. Note that most youth courts handle
cases that do not involve youths who have committed multiple, serious, or violent offenses.
Therefore, there is no need to protect the community by putting youthful respondents in prison or
jail. To apply community safety to youth court, the disposition must focus on involving the
community in the disposition. By involving the respondent in the community, the respondent
learns to be connected to the community.

Explain that there must be a balance among these three goals of restorative justice in order for it
to work. Ask volunteers to give an example of a restorative justice disposition that was not
balanced. For example, if Jared’s disposition is to apologize to Tim’s and Jared’s own families,
but does not address what skills Jared needs to be a productive member of society and does not
involve the community in reintegrating him, the disposition is out of balance.

Conclude by letting volunteers know that restorative justice will be a thread throughout their
entire youth court experience.

Extension Activities
Volunteers might do a more traditional mock trial and sentencing of Jared and compare to the

outcome under youth court.

Ask volunteers to repeat the facts of Jared’s case to a friend and find out what they would do.
Volunteers should then analyze what philosophy their friend holds.
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Instruct volunteers to look for examples of the three models of justice around their community.
They could take photos or keep a list that they then share with the class. Some examples might
include a photo of a detention facility or jail for retributive justice; a picture of an ad from the
yellow pages for a clinical psychologist for individual treatment; or a picture of a quiet
conversation with parents for restorative justice. If possible, volunteers could create a bulletin
board with the pictures and information describing each type of justice.

Similarly, ask them to consider the punishments from literature, a video, or movie. What type of

justice is represented? What are the benefits/drawbacks of using that approach? How could they
change an example of retributive justice into restorative justice?

Transparency/Handout Three A-1

Restorative Justice

The Balanced Approach
Competency Development

Community Safety

Accountability

Client/Customers Goals Values

Victims Accountability When an offense occurs, there is an
obligation to the community and the
victim to hold the respondent
accountable

Youths Competency Development  Respondents who enter the juvenile
justice system should exit more
capable than when they entered; they
should develop skills that help them
become more productive participants
in society

Community Community Safety Juvenile justice has a responsibility to
protect the public from crime/
delinquency in juveniles

*Source: Adapted from Malone, D. D. Romig, and T. Armstrong. (1988). Juvenile Probation: The Balanced
Approach. Reno, Nev: National Council of Juvenile and Family Court Judges and reprinted in Bazemore, G.,
imbreit, M. (1997) Balanced and Restorative Justice for Juveniles: 4 Framework for Juvenile in the 21st Century.
Washington D.C.: OJJDP. Pagel4.
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Lesson B
Restorative Justice Applied to Dispositions

Background Reading
Youth Volunteer Handbook, Part Two, Disposition Options in Your Youth Court

Objective
Volunteers will be able to apply restorative justice to dispositions.

Time:
1 hour 20 minutes

Materials
Youth Volunteer Handbook, Part Three, Scripted Deliberations

Handout Three B-1—Deliberation Questions
Handout Three B-2—Selecting the Disposition (adapted prior to class)
[INSERT YOUR COURT SYMBOL]

Prior to Class

Review the list of possible dispositions listed on Handout Three B-2 and edit for those that apply
to your youth court. Note that the list is generic; for instance, community service is listed, but not
specific placements. When you review this list and explain it to volunteers, make sure that you
name the exact types of community service placements and education classes that are available
to your youth court. It is also recommended that you use representatives of the community
service agencies and education programs to present their programs to your volunteers. In this
way, volunteers will understand what they are ordering respondents to do.

Key Words
disposition, restorative justice

Procedures

Choose volunteers to enact the Scripted Deliberations, Part Three, Youth Volunteer Handbook,
which builds on the disposition hearing enacted in the first lesson. Remind volunteers of the theft
case of Jay Kingsman by brainstorming the facts of the case with volunteers. The Youth
Volunteer Handbook indicates how speaking parts there are for the deliberations. Point out to the
volunteers who are doing the deliberations that there is additional information about their
assigned character at the start of the deliberations.

Give the role-players time to review their scripts and then seat them in the center of the
classroom, with the other volunteers unobtrusively surrounding. (Alternatively, you could have
all volunteers silently read the scripted deliberations and then go over Handout Three B-1 as a
class.)
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While the role-players are reviewing the deliberations, pass out Handout Three
B-1—Deliberation Questions. The rest of the class will observe the deliberations and answer the
questions on Handout Three B-1 while they listen. The observers should especially notice how
restorative justice forms the decision about what Jay’s disposition should be.

After the role-players have finished enacting the deliberations, give everyone some time to finish
filling out Handout Three B-2. Then, review the volunteers’ answers. The following information
should help you get started.

1. How did the hearing and disposition make Jay more aware of how he hurt the Trans, his
mother, and the community? Jay heard directly from the store owner and his own
mother about how they were hurt and how the community has to pay higher prices to
cover the costs of the security guard and video cameras. He also learned about the
impact on privacy. He will learn more from the three hours working in the store and
from his interview with Mr. and Mrs. Tran.

2. How does the disposition give Jay a chance to repair the harm he caused? Jay
apologized and hugged his mother in court. Jay will donate time working at the store,
interview and write up his experiences with Mr. and Mrs. Tran, attend youth court twice
or serve as a youth court juror twice (depending upon the youth court model), and make
an attempt to fix the court’s computer.

3.  What needs does Jay have? What needs do the Trans have? What needs does Jay’s
mother have? How does the disposition address those needs? The disposition involves
Jay in activities with people his own age and from his own school, which will help him
expand his friends and lessen his dependence on his brother. He will also develop his
computer skills as he tackles the youth court’s computer. The Trans need an apology
and restitution for the invasion of their store. Jay’s mother needs an apology and clear
understanding that it won’t happen again.

4. How does the community participate in the disposition? His efforts in your court and at
the store involve the community.

5. Do you think this is a fair disposition? Write why the group feels this is an appropriate
sentence. Answers will vary.

Enhance the discussion by asking volunteers why the jurors or tribunal judges decided against
giving Jay a 500-word essay. First, ask who suggested that he write a 500-word essay. (Juror or
Tribunal Judge 4) Why? What factors did they consider in choosing not to give him a word
limit?

Note that jurors or tribunal judges should not automatically give a certain number of community
service hours, or a certain style of disposition, just because that is what has been done in the past.
Likewise, unlike the punitive model, a more serious crime does not automatically necessitate a
greater number of community service hours. Clearly, respondents must be held accountable for
their behavior. More serious behaviors may require more accountability. However, the
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volunteers must consider the facts of each case independently. The disposition will vary not only
on the basis of the actual type of crime or problem behavior, but more importantly on its impact
on all victims, the actions necessary to repair the harm, the needs of the respondent, and the need
to connect Jay to his community in the disposition.

The following group activity should give volunteers some practice making these decisions.

Tell volunteers they are going to do small group exercises that will have them design
dispositions based on a balanced restorative justice model. Begin by reviewing the
possible dispositions that your youth court has available. (These options should have
been added to Handout Three B-2 prior to class.)

Distribute Handout Three B-2 to the class and then divide the class into groups of up
to five individuals. Explain that each group should follow the seven-step deliberation
process set out in the Youth Volunteer Handbook. Have the group select a case
presenter to read the facts aloud of each case study, a presiding juror or judge to write
down the group’s answer, and a juror or judge to report their group’s answer to the
entire class. You might also assign a “Presiding Juror or Judge,” someone who makes
sure that everyone has a chance to participate in the conversation.

Tell volunteers that they have up to 20 minutes to decide on dispositions for each
respondent.

Note to Instructor: There is no one correct answer to the possible dispositions that volunteers
may come up with. What is important is that each answer provided addresses the three goals of
restorative justice—accountability, competency development, and public safety—in a balanced
way. Raise the economic class differences presented in Case 2 and explore with volunteers
whether that is relevant. Also, ask each group whether or not they could have come up with their
disposition if they hadn’t had the statements of the respondent, victims, parent, and other
witnesses. Emphasize how important that information is to a truly restorative disposition.

List the three goals of restorative justice on the board while the groups are assigning a
disposition to each respondent. After completion, have one group give its disposition for Case 1.
Have the rest of the class analyze whether or not that group has addressed the three goals of
restorative justice. Solicit what other dispositions the other groups reached on Case 1 and have
them identify whether or not they create a balanced restorative justice disposition. Have a
different group present its disposition to Case 2 and handle in the manner of Case 1, likewise
with Case 3.

Be sure to explore with volunteers who the victims are in Case 3. Point out those offenses can
affect victims indirectly—in this case, the victims are the family and the community, who are
harmed by the actions of respondents.

Discuss how creative dispositions often directly answer the goals of restorative justice, as in

Jay’s case from Unit 1. (The part of the disposition that requires Jay to attend youth court and
help the court with its computer problem may help Jay feel more like a competent member of the
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community and may help him make friends in addition to his brother. Also, requiring that he
apologize and hug his mother in public is a creative way to include an often forgotten victim, the
parent or guardian, in the disposition. Coordinators should monitor the sincerity of such a
requirement. )

Other examples of creative dispositions include requiring a student who was truant because she
overslept through her alarm most mornings to call her youth mentor from a phone in the living
room. This ensured that she was up and on time every school day. In another case, a youth was
required to research and structure a realistic budget based on the average salary of the job he
wanted to have to help him plan for the future.

If you have or had the option to have volunteers attend an actual session of your youth court, you
could end class by asking volunteers to analyze how restorative justice was delivered by the
dispositions they saw imposed.

Extension Activities

The more that volunteers understand the actual options that are available in your youth court, the
more they can tailor recommendations and disposition on restorative justice goals. Consider
having community members who offer the actual education or community service placements to
come to the training and explain their programs or to assign volunteers to take the classes or
participate in the community service placements.

Seven-Step Deliberation Process

Seven-Step Deliberation Process was developed by Godwin, Heward, and Spina, 2000 for use by
youth courts nationally. To ensure deliberations that are more likely to achieve restorative
justice, jurors should follow these steps.

1. Review the rules for jury deliberation.

2. Review the facts and circumstances of the case. Also discuss your impressions of what you
saw and heard during the hearing.

3. Decide who was affected by the respondent’s actions and how they were harmed by the
respondent.

4. Identify the needs of everyone who was affected by the harm—respondent, respondent’s
family, victims, and the community.

5. Decide what needs to be done to repair the harm.

6. Determine an appropriate sentence that will help meet the needs of the affected parties and
reach agreement.

7. Provide a written justification that explains the reasons for the disposition being imposed.

Handout Three B-1
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Deliberation Questions

1. How did the hearing and disposition make Jay more aware of how he hurt the Trans, his
mother, and the community?

2. How does the disposition give Jay a chance to repair the harm he caused?

3. What needs does Jay have? What needs do the Trans have? What needs does Jay’s
mother have? How does the disposition address those needs?

4. How does the community participate in the disposition?

5. Do you think this is a fair disposition? Write why the group feels this is an appropriate
disposition.

Handout Three B-2
Selecting the Disposition
Deciding the Case
Available Dispositions

[INSERT YOUR COURT SYMBOL]

[Please insert others specific to your Court here, including disposition guidelines if you use them,
for truancy, theft, possession of alcohol, and the traffic infraction of making an improper turn.]

Community Service
Jury Duty
Educational Classes
Mediation
Restitution

Apology

Youth Court Trainer’s Guide Page 49



Essays

Counseling

Curfew

Drug Testing

School Attendance

Peer Discussion Groups

Other Creative Dispositions

Directions: In small groups, decide what disposition you will give each of the respondents. Turn
to the seven-step deliberation process in the back of your Youth Volunteer Handbook and follow
those steps for your assigned case.

Your disposition choices are listed above. Be prepared to explain your answers.

Handout Three B-2 (continued)

Case 1: School Court

Jessica Joyner is a 14-year-old who was picked up by the police for truancy and taken back to
school. She was stopped on the street at an espresso stand during school hours of a school day.
Her reason for not being in school was that the teachers don’t care and she wanted to have a
mocha. She has missed five full school days and the last two periods on five days during the first
four months of school.

The state law requires that the school take specific actions, including notifying the parents,
arranging a meeting with parents and the student, and adjusting the school program. The school
did not take the required actions in Jessica’s case.

Jessica lives with both parents and has a twin brother. Her parents both work and are gone
about 10 to 12 hours per day, so she and her brother are pretty much alone during the time they
are not in school. Her parents both assumed that Jessica went to school every day.

Jessica does not get good grades, partly because she has missed so much school.

Jessica Joyner, Respondent
Jessica is a 14-year-old ninth grader at Washington High School.

Jessica has had a difficult transition to high school. She went to a small, parochial middle school
and now is in a large urban high school.
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She and her twin brother are close. Julian is in the school jazz band, which meets after school
every day, and is not around as much as before.

Jessica feels that her teachers don’t know her and don’t care whether or not she is in school.
Jessica has never had a job.

Jessica has skipped school at least five entire days at other times this year and the last two
periods of the day at least five times.

Her grades are mainly C’s and D's.
She likes to play the guitar and wants to be a musician when she grows up.
Beverly Joyner, Jessica’s Mother

Beverly Joyner works for a retail store. It takes her one hour each way to drive to her work. She
leaves the house at 9 A.M. and gets home at 8§ P.M. Her husband has a similar schedule.

Beverly Joyner had no idea that Jessica was not in school. She thought that she took the bus to
school and did her work.

Beverly Joyner is also irritated with the school administration for not contacting her sooner.

Jessica has always had a difficult time with school subjects she was not interested in, and it has
always been hard to get Jessica to focus on her studies.

Beverly Joyner has grounded Jessica for one month.

School Vice-Principal at Jessica’s High School

Jessica’s school records show that she has unexcused absences five times this school year.
Additionally, she missed the last two periods of the day on five other days. There was a problem
in filling the position of the attendance officer at the high school and the notification and follow-
up had some problems, which have now been solved.

Jessica’s grades are C’s and D’s and her mid-term progress report shows that she is failing state
history. She also has D’s in effort for most subjects, in other words, Jessica is not trying.
Because of Jessica’s grades, she is not allowed to participate in music club, although she has
musical ability.

Truancy is a problem at her school.

Follow the seven-step deliberation process in your Youth Volunteer Handbook and decide what
disposition you would order and why.

Handout Three B-2 (continued)
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Case 2: School Court

Justin Knox is a 13-year-old who was caught by the teacher stealing $3 from Taylor’s book bag.
Justin admitted to breaking the school rule against theft. This is the first time that the teacher has
ever caught Justin stealing anything, however, she has had suspicions about him before that she
could not prove.

Justin, Respondent
Justin is a seventh-grader at the local middle school. He is on the reduced lunch program at
school.

Because he is very gifted academically, he is in the highly capable program. Several of his
classmates come from wealthy families. He feels that things are unfair.

On the day that Justin took the 83 from Taylor, there was a special fundraiser at the school. Ice
cream sundaes were being sold for $3 to raise money for the band trip.

Taylor is a student that Justice has known since sixth grade. Justin thinks Taylor acts superior to
him because he comes from a rich family.

Justin notices Taylor buying treats for all his friends, the rich kids. He thought that he was also
entitled to be treated to an ice cream sundae and didn’t think Taylor would notice that 33 was
missing.

Justin has lived with a foster family for six months, after his parents got arrested for selling
drugs. Justin is totally against drugs and has not adjusted well to his foster family. Justin is
depressed about his circumstances.

Justin does very well in science classes and hopes to be a computer programmer when he grows
up. He has never had a job.

Taylor, Victim

Taylor is also a seventh-grader at the middle school in the highly capable program. While he
isn’t on the reduced lunch program, money has been tight at his house since his father got laid
off two months ago.

Taylor is a generous guy and usually treats his friends when he can. Taylor and Justin are not
particularly friends, although Taylor doesn’t have anything against him. Taylor felt quite upset
that Justin tried to steal from him.

Mrs. Johnson, Foster Parent

Justin has been living with the Johnsons for the last six months. Mrs. Johnson lives with her
husband; their own kids are grown. They like to help kids who are having a hard time.
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Justin is quiet and polite and generally things have been okay. He stays in his room a lot. He
doesn’t seem to have many friends. He’s angry with his parents who are still in jail and doesn’t
want to write them or visit them.

This stealing thing upsets Mrs. Johnson. Justin seems to have a chip on his shoulder about rich
people. She’s talked to him about working hard and getting ahead, but he seems to think the
world is so unfair.

She told him to write an apology to Taylor and promise her that he wouldn’t ever steal again. He
did that. She’s nervous, though, about whether this will stop and whether this is the first time.
1t’s also hard for her to come to the hearing because she doesn’t have a car and the buses don’t
run here directly.

Ms. Sanetti, Justin’s Teacher

Ms. Sanetti has taught the highly capable program here at this middle school for six years. She
teaches a double period of social studies and language arts. She had both Taylor and Justin as
students in sixth grade.

She works hard in her class to build a sense of community and team effort. The class does a lot
of cooperative work. That’s why it was very upsetting for her to find Justin stealing from Taylor.
She thought that the class had come to view each other as family members. She sees walls going
up among the kids when something like this happens. She never actually caught Justin stealing
before, but someone took her wallet at school last year. Justin had been one of the three students
in the room after school when the wallet was taken.

Follow the seven-step deliberation process in your Youth Volunteer Handbook and decide what
disposition you would order and why.

Handout Three B-2 (continued)

Case 3: Criminal Court

William Allen is a 16-year-old who lives with his father. He was arrested for and pleaded guilty
to possession of alcohol. He says this was the first time he has drunk alcohol and that it was to
celebrate his girlfriend’s birthday. His girlfriend was also arrested for possession of alcohol.
They were arrested in a local park with a half-empty bottle of whiskey, they both appeared to be
intoxicated.

He was cooperative with the police when arrested.

William, Respondent

William is a sophomore at the local high school. He gets an allowance and has a job working on
cars in a local gas station. He uses all the money he makes to support his car, which he uses to

drive to school and go with his friends. William is very popular.

He is a fair student and has not been in trouble before. He wants to be a mechanic when he
finishes school.
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He and Lucy have been going out with each other for six months. On her 16th birthday, they
decided to celebrate in the park.

William took a bottle of whiskey from his father’s liquor cabinet and brought it to the park. This
was the first time that William had drunk alcohol. Both he and Lucy drank two glasses and were
feeling drunk and a little sick when the police arrived.

Arthur Allen, William’s father
This is a wake-up call for Arthur Allen. He trusted his son completely. Now his trust in his son
has been damaged because his son took liquor out of his cabinet.

He has been a single dad for four years since his wife died of cancer. He has no other children.
He works as a paramedic about 25 hours each week and his schedule changes each week.

His son has been responsible, working at his job and buying and taking care of his car. Arthur
understands that his son was very lucky. William had driven to the park with the alcohol. If he
had tried to drive home after drinking, there could have been a serious accident and someone

could have been killed.

He has grounded William from driving for six months.

Follow the seven-step deliberation process in your Youth Volunteer Handbook and decide what
disposition you would order and why.

Handout Three B-2 (continued)

Case 4: Traffic Court

DJ Dewer got her driver’s license two months ago when she turned 16. While driving home and
turning left across the oncoming traffic lane into her driveway, she waved at her father. She did
not notice a car coming straight toward her. She crashed into Dan Vinder’s 1998 Ford Escort,
causing $850 in damage to his car and 3250 in damage to the family car. The auto insurance has
a $300 deductible, which means that it will pay for all the damages to both cars except for $300.

DJ mitigates the charge, meaning that she pleads guilty to making an improper turn, but asks to
present additional information. The court refers it to youth traffic court.

Her father has required DJ to put the money she earns from her part-time job at a fast food
restaurant toward paying for the damage to Mr. Vinder’s car.

DJ has no other traffic infractions and is a good student.
DJ Dewer

DJ is a 16-year-old sophomore at the local high school. She has taken drivers’ education at
school and got her driver’s license two months ago.
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DJ has not had any accidents before.

She was excited driving home in the family car and did not mean to cause an accident. She is
very sorry that she hit Mr. Vinder’s car and wants to pay the deductible. At the time of the traffic
court hearing, DJ had already paid $125.

DJ is a good student, getting A’s and B’s. Her best classes are English and social studies. She is
a reporter for the school newspaper.

DJ’s mother died when DJ was 10, and she lives alone with her father.
She wants to be a teacher when she grows up.

Dan Dewer, DJ’s father
Dan Dewer works as a manager in a local bank. He used to work in a higher level position but

after his wife died six years ago, he took a less pressured job so that he could be a better father
to his only child, DJ.

Dan Dewer wants his daughter to be responsible and is generally pleased with his daughter’s
sense of responsibility. Sometimes though, Mr. Dewer gets concerned that DJ doesn’t always see
the possible consequences of her actions.

While DJ has never had any accidents before, she has done some things that worried her father.

Dan Dewer has required that DJ pay the deductible on the car insurance. Dan Dewer also
expects that his insurance rates will go up. The Dewer’s car had to be put in the shop for 3 days
while it was being fixed. Dan Dewer had to take the bus to work on those days, which is not
convenient.

John Vinder, Victim of Car Accident
John Vinder is 80 years old. The car crash greatly inconvenienced him because he had to put his
car in the shop and drive a rental car for three days. John is careful about his things. He hates

the idea that his car has been damaged, even though the repairs look pretty good.

John is a retired printer. He used to have his own printing business. He uses his car when he
goes to visit his sister in the next town. Generally, he walks where he needs to go.

John is generally displeased with the younger generation, but he was impressed by DJ’s
sincerity and her paying the $300 deductible from her own earnings.

Follow the seven-step deliberation process in your Youth Volunteer Handbook and decide what
disposition you would order and why.

Unit Four: Skills Used Before the Hearing
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Introduction

Models and versions of youth courts vary widely in the amount of time spent on investigation
and preparation. This lesson presents training for a variety of skills that you might or might not
use in your court. It is important to select and teach those skills that your volunteers will be
called upon to perform. You will also need to decide, based on the time available and your
particular court design, whether you will train all volunteers to perform all roles or whether you
will teach only the specific role to the volunteers who will perform them.

Further, it is very important to think thoroughly about the role of attorneys in the context of
restorative justice. At first blush, it might seem that the use of attorneys is totally incompatible
with the restorative justice model. However, youth attorneys can play an important role when
their tasks are defined under restorative justice goals: prosecutors as community advocates and
defense attorneys as youth advocates. These assumptions underlie the lessons on performing
youth court roles.

The prosecutor must present evidence to demonstrate the full impact of the offense on all victims
and the community. It is especially important for the prosecutor to prepare and present victim
and community impact information even in cases where there is no direct victim or the direct
victim is unavailable. The prosecutor needs to develop evidence about the wishes of the victims
for ways to repair the harm. On cross-examination, the prosecutor should explore the extent to
which the respondent is aware of the harmful effects of the offense on all victims and
respondent’s abilities to repair the harm and that the full extent of the respondent’s needs for
skills is identified. The prosecutor shares with the defense attorney the duty to sufficiently
involve the community in the recommended disposition.

The defense attorney must present evidence that the respondent is sorry for the offense, is aware
of the harmful impact of the offense, and is willing to repair the harm caused. The defense
attorney also should present any evidence that the respondent has already made up for the harm
and bring out the respondent’s needs for specific skills and competencies to become a
participating member of society. Again, the defense attorney shares with the prosecutor the
responsibility to ensure that the community is sufficiently involved in the disposition.

Remember that none of the youth court members completing this skills-based portion of the
preservice training will be fully competent to perform their roles. It is essential that they get
feedback on their performances in actual youth court proceedings and additional training as their
involvement in youth court continues.

Many of these skill-building activities are cumulative. Volunteers will work with one handout
and then need it for later use while working on different skills. Help your volunteers organize
their materials so that they can find them later.

This unit also includes a lesson on diversity, although this topic could be taught at other places in
the curriculum. No matter what type of youth court you use, your volunteers and respondents are
sure to come from a variety of backgrounds and are sure to have had a myriad of experiences. It
is imperative that volunteers learn to act fairly, whether they are judging a respondent, working
with diverse people on a jury or judge panel, or assisting a client from another background. An
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excellent resource for instructors on this topic is Gary Howard, We Can’t Teach What We Don’t
Know: White Teachers, Multiracial Schools, New York: Teachers College Press, 1999.

Adult Judge Model Youth Courts
All the lessons work for Adult Judge Model youth courts, depending upon the level of prior
investigation and preparation done by volunteers.

Tribunal Model Youth Courts

All the lessons work for Tribunal Model youth courts, depending upon the level of prior
investigation and preparation done by volunteers. It would be important for any witness
preparation to inform the witness that a panel of youth judges will decide on the deliberation and
that the witness should direct his or her testimony and eye contact to the judges.

Youth Judge Model Youth Courts

All the lessons work for Youth Judge Model youth courts, depending upon the level of prior
investigation and preparation done by volunteers. There are no specific preservice lessons
included for training volunteers to play the role of the judge since many programs select their
youth judges from experienced youth court volunteers.

Peer Jury Model Youth Courts

Since the majority of the lessons in this unit are based on a model using attorneys, peer jury
training may not include Lesson A on being an advocate, although some Peer Jury models are
adopting the role of an advocate (not lawyer) to support the respondent during the hearing, and,
therefore, Lesson A may need to be adapted to fit the role of advocate in your court. Ethical
duties of peer court members can be explored instead.

Typically, peer juries do not do any prehearing investigations or evidence gathering since their
first time to speak with the witnesses is during the hearing. Therefore, Lessons B, C, and D can
be skipped except perhaps for the last activity in Lesson D, in which volunteers analyze
community impact of crimes and violations. Lesson E on diversity should be used.
Alternatively, volunteers can use the statements of Officer Alvarez, the Durants, and Alicia and
her mother to construct a disposition from the facts.

Lesson A

Advocating for a Client Ethically

Background Reading
Youth Volunteer Handbook, Part Two, Ethics and Demeanor

Objective
Volunteers will be able to advocate for a client.

Time:
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30 minutes

Key Words
advocate, defense attorney, prosecutor

Procedures

Ask volunteers for examples of lawyers they’ve seen in television programs or movies. After
they name some characters, ask them what these lawyers do. List their answers. Explain that
lawyers do lots of things, including trying cases in court, writing legal documents (for example,
contracts and wills), doing legal research, negotiating, and being an advocate for their clients.

Tell volunteers the next lessons will teach them a variety of skills required in youth court. The
first skill will be to advocate ethically on behalf of clients.

Ask volunteers if they’ve ever been an advocate for anyone. Have them give examples. Prompt
volunteers to think of times that they have talked to a parent on behalf of a brother or sister or
times they’ve talked to a friend in support of another friend. This is like being an advocate, a
person who takes someone else’s side, supports him or her, and argues for the individual.

Ask what the benefits are of having an advocate. Benefits include having more-objective
arguments, being supported, getting a broader perspective on an issue, and not feeling isolated
with a problem.

Explain that lawyers are advocates for their clients. Tell volunteers that because lawyers are put
in a special position of trust where they can hurt or help their clients and because they are
officers of the court, there are ethical duties about what lawyers can and cannot do when they
advocate for a client. Ask if they have any ideas what those duties might be.

Lawyers have an ethical obligation not to lie, to act within the bounds of the law, and to be
zealous in fighting for their clients. They must be prepared, being on time for their hearings and
meeting deadlines, must advise their clients using their best judgment, and must decline to
represent a client if there is some reason for which the attorneys cannot adequately represent the
client. Lawyers in actual practice must keep all attorney-client communications confidential,
except for statements that the client makes about breaking the law in the future. This means that
anything spoken to the attorney once the attorney-client relationship has begun may not be
revealed by the attorney without the consent of the client. Confidentiality is also required of all
members of youth court, who may not reveal the name of, or any information learned about, a
respondent to anyone outside of youth court.

Ask the volunteers which of these ethical duties they think youth court volunteers have.
They should identify
*  an obligation not to lie,

*  acting within the bounds of the law,
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»  zeal in fighting for their client,
*  Dbeing prepared, on time for their hearings and in meeting deadlines,
*  advising and preparing their clients,

*  declining to represent clients if there is some reason for which they cannot adequately
represent the clients,

*  not contacting privately those deciding upon the disposition to try to influence the outcome
of the deliberations,

*  keeping all attorney-client communications and all youth court proceedings confidential,
and

* the law and being a good role model for others.

Ask volunteers what might happen if lawyers didn’t have these ethical duties. Select various
duties above and ask students to create scenarios that could result if lawyers violated these
duties.

Let students know that all court members have ethical duties to follow the law and set an
example for other students. Ask volunteers what reactions respondents would have to youth court
if the volunteers break the law or behave irresponsibly.

Have volunteers write up a list of ethical obligations that they have in youth court. They may
want to be creative in the way that they phrase them, for example, “Thou shalt . . .” or “The Dos
and Don’ts” of youth court.

Extension Activities

Have volunteers create a poster with illustrations of the ethical obligations attorneys have in

youth court.

Lesson B
Case Investigation and Witness Interviews

Background Reading
Youth Volunteer Handbook, Part Two, Case Investigation and Witness Interviews

Objectives
Volunteers will be able to

* investigate a case by reviewing reports and statements.

* interview witnesses.
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» work in teams.

Time:
1 hour and 10 minutes

Materials
Handout Four B-1—Police Report of Officer Alvarez

Handout Four B-2—Additional Information for Officer Alvarez
Handout Four B-3—Statement of Alicia Brown

Prior to Class
Gather samples of your youth court forms, such as victim impact statement form, community
impact statement form, and police reports (being careful to protect respondents’ privacy).

Key Words
defense attorney, investigation, prosecutor, restorative justice, supervising defense attorney,
supervising prosecutor

Procedures

Both prosecutors and defense attorneys need to investigate the case. Describe the exact types of
information that volunteers will have prior to a hearing (e.g., police reports, victim impact
statements, community impact statements, and/or identified witnesses to be interviewed). Show
them examples from your youth court, if available.

Typically, prosecutors will interview the police officer or school authority making the report, any
victim(s), and possibly, schoolmates, co-defendants, school officials, or community members.
Typically, defense attorneys will interview their client (the respondent), family members, and
possibly, school officials, friends, community members.

Pass out Handout Four B-1—Police Report of Officer Alvarez and have volunteers take turns
reading the report aloud. Brainstorm with volunteers whom the prosecutor might interview.
Make a list on the board or overhead. The prosecutor could interview Officer Alvarez, Doris
Durant, Jane Durant, and Alicia’s mother. Likewise, brainstorm whom the defense attorney
might interview. Answers include Alicia Brown, Alicia’s mother, Jane Durant, Doris Durant,
school officials at Alicia’s school, Office Alvarez, and community members and friends of
Alicia.

Provide feedback to volunteers about how much time is available to investigate the case and also
what is realistic in your youth court. [YOUR COURT SYMBOL]

Write on the board the three elements of restorative justice (accountability, competency

development, and community safety) and comment on why restorative justice is important.
Remind volunteers that the purpose of interviewing witnesses is to get information that will
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assist them in formulating an appropriate recommendation for a disposition based on restorative
justice goals.

Tell volunteers that you are going to do some role-plays of witness interviews. In interviewing
the witnesses, identify these important points: they should identify the date and place of the
interview, they should take readable notes on what the witness says, they should only interview
one person at a time, and witnesses should explain the facts and how and why they remember the
facts. If a witness says something that contradicts something else he or she has said, ask about
the inconsistency.

Divide the class into two groups and designate one half as prosecution and the other half as
defense. Have each half of the class count off from 1 to 3. All the 1s within the prosecution half
of the class will conduct interviews of Officer Alvarez. All the 2s within the prosecution group
should play the part of Officer Alvarez. All the 3s within the prosecution group should play the
part of a supervising prosecutor, that is, an experienced prosecutor who supervises new
prosecutors. In this case, the supervising prosecutor will critique the interview.

Similarly, all the 1s within the defense half of the class will be defense attorneys and conduct
interviews of Alicia Brown. All the 2s within the defense group should play the part of Alicia
Brown. All the 3s within the defense group should play the part of the supervising defense
attorney, or an experienced defense attorney who supervises new defense attorneys.

The Prosecution

Give volunteers time to prepare. The 1s and 3s from the prosecutor side should be placed in
mixed groups of up to five volunteers. Together the 1s and 3s should develop questions that (1)
get the officer to give more detail of the offense, (2) get statements about what the respondent
and the victims might have said at the time of the offense, and (3) get the names and locations of
the victim and any possible witnesses.

Pass out Handout Four B-2—Additional Information for Officer Alvarez to only the 2s in the
prosecution group. The 2s should reread the police report and Handout Four B-2 and brainstorm
questions in groups of up to five volunteers about what they believe the prosecution might ask
them. They must be prepared to answer such questions based on the police report and Handout
Four B-2. At this point, only those playing Officer Alvarez (2s on the prosecution side) should
receive Handout Four B-2.

The Defense

The 1s and 3s from the defense attorney group should be placed in mixed groups of up to five
volunteers. Together they should prepare an interview with the respondent that begins to develop
trust between the respondent and the defense attorney. The defense attorneys should prepare
questions that get Alicia to provide (1) background about herself in terms of family, school
performance, work experience, volunteer experiences, and other interests; (2) her version of what
happened; (3) why she committed the offense, such as peer pressure, problems at home, drug or
alcohol use; and (4) whether she can identify any witnesses who support her version of the
offense or who can provide character testimony.
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Pass out Handout Four B-3 Statement of Alicia Brown only to the 2s who are playing Alicia on
the defense side. All the 2s should be placed in groups of up to five to read their statement. They
should brainstorm questions that a defense attorney would ask and be prepared to answer such.
At this point, only those playing Alicia (2s in the defense side) should receive Handout Four B-
3—Statement of Alicia Brown.

Create triads on the prosecutor side with a prosecutor from group 1, an Officer from group 2, and
a supervising prosecutor from group 3. In the event of an uneven number of volunteers to create
an equal set of triads, assign more volunteers to be 3s and serve as supervising prosecutors to
critique the questioning. Continue with the triad formation on the defense side.

Instruct the questioners to begin. Circulate and note the quality of questions and perseverance in
challenging what appears to be contradictory or incomplete information.

After about 10 minutes of questioning, begin a discussion with your volunteers. Ask the
prosecutors and the defense attorneys (1s) how effective they felt as questioners. Ask the
witnesses (2s) if they felt they were able to express what needed to be said. Get each witness to
report on the information he or she had to offer that was not brought out. Ask the supervising
prosecutors and supervising defense attorneys (3s) about the good qualities they observed in the
questioning and some critiques. Offer your own critique of the questioning.

Ask volunteers what kinds of questions seemed to get the best information from the witness.
Point out that open-ended questions work best for getting out information. Open-ended questions
are those that ask who, what, when, where, how, and why. The witness cannot just answer yes or
no to these open-ended questions but must give more information.

It is usually best to develop some rapport with the witness before diving into the difficult parts of
the questioning. Therefore, especially with Alicia, her attorneys should convey their concern for
her, explain their role as her advocate, and start their questions with some easier ones, such as
those regarding school and home.

Tell volunteers that they will improve at questioning the more that they do it and the more that
they analyze which questions lead to good information.

Handout Four B-1
Police Report of Officer Alvarez

Police Report
Officer Juan Alvarez
Police Department

Respondent: Alicia Brown

Date of Offense: July 28
Time of Offense: 6:20 P.M.
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Location of Offense: Home of Doris Durant in your town

I was on patrol at 6:00 P.M. on July 28 when I received a radio report that approximately $300 in
cosmetics had been stolen from the home of Doris Durant. Durant reported the theft and
indicated that she suspected Alicia Brown of having taken the cosmetics. Alicia Brown is a 16-
year-old, who is a friend of her daughter, Jane, also 16 years of age.

According to Durant, Alicia has taken items from their home in the past and her daughter, Jane,
has been forbidden to allow Alicia in the home. On July 28, according to my interview with Jane,
Alicia Brown showed up at the Durant home at about 3 P.M. She was quite upset about a fight
she had had with her boyfriend and came over to talk to Jane.

Jane Durant was home alone at the time that Alicia arrived, since Doris Durant doesn’t get home
from work until a little after 6 P.M. During the time that Alicia was in the house, Jane got a phone
call and went into a bedroom for privacy. She was on the phone for about 15 minutes. When Jane
got off the phone, Alicia was gone and so were the cosmetics. Doris Durant sells cosmetics to
make additional income.

When I contacted Alicia Brown at her home with her mother present, Alicia waived her rights
and admitted she had stolen the makeup. I arrested Alicia for third-degree theft.

Handout Four B-2

Additional Information for Officer Alvarez

Directions: When you are being interviewed by the prosecutor, do not volunteer this
information, only respond to the questions asked.

Officer Alvarez also learned but did not include in his police report the following facts:

» Jane Durant said she invited Alicia Brown into her home and that Alicia was reluctant to do
so because Jane’s mother had forbidden her to come in.

* Doris Durant also reported having money in the cosmetics case, which Alicia did not take.

» Alicia’s mother, Maria Brown, told the officer that Alicia had anorexia, an eating disorder,
and that one of the characteristics of anorexia is an obsession with appearances. She said
Alicia feels she is ugly and uses a lot of makeup.

* Alicia admitted that she was very sorry and embarrassed about stealing the cosmetics.

* Doris Durant and Jane live at 1603 E. Main St. in your town.

Handout Four B-3
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Statement of Alicia Brown

Directions to volunteers playing Alicia in the questioning: Read through Alicia’s statement
below and think up questions the defense attorneys may ask you. When they question you, do not
volunteer information but respond to the questions that they ask.

Interview with Respondent, Alicia Brown

Alicia says that she is very sorry that she took the makeup. She had had a fight with her
boyfriend that day, July 28, and was feeling bad about herself. She went to see her friend Jane to
talk about the fight with her boyfriend. She didn’t go there to steal anything. In fact, Alicia
refused to go into the house when she got there. Jane kept insisting that she come in and that it
was all right.

After she was there for a few minutes, Jane got a phone call and left the room. It was just when
Jane was gone so long and she was looking at the makeup that she thought this would make her
feel better.

Alicia has had a difficult time with anorexia, an eating disorder. She spent a month in the
hospital and is working with a counselor to manage her eating problems. She is not focused on
school and has had to go to summer school to keep from repeating tenth grade. Although she’s
not done well in school, she does like math class.

Alicia lives alone with her mother and never knew her father. She has never had a job. She likes
shopping in the mall.

Lesson C
Case Analysis

Background Reading
Youth Volunteer Handbook, Part Two, Case Analysis

Objectives

Volunteers will be able to
* analyze a case.
» identify relevant facts.
* work in teams.

Time:
1 hour

Materials
Handout Four B-1—Police Report of Officer Alvarez

Handout Four B-2—Additional Information for Officer Alvarez

Youth Court Trainer’s Guide Page 64



Handout Four B-3—Statement of Alicia Brown
Handout Four C-1—Victim Impact Statements, Doris and Jane Durant
Handout Four C-2—Statement of Alicia’s Mother, Maria Brown

Key Words
defense attorney, disposition, prosecutor, restorative justice

Procedures

Tell volunteers that once all the witnesses have been interviewed, and the reports and statements
reviewed, the next step is to analyze the case and identify what supports holding the respondent
accountable. This step includes evaluating the seriousness of the offense, its harmful effects on
all the victims and ways for the respondent to repair the harm, the needs of the respondent for
skills and competency development, and the connection of the respondent to the community
potentially developed by involving the community in the disposition.

Have volunteers take out Handout Four B-1—Police Report of Officer Alvarez. Write these three
headings—*“Accountability,” “Competency Development,” and “Community Safety Through
Involvement”—on the board and instruct volunteers to underline any information in the official
police report that relates to accountability, competency development, and community safety
through involvement.

Ask volunteers what they underlined and why. The following chart may help you start your
discussion.

Accountability Competency Community Safet
* Awareness of harm Development * Community
to all victims « Life difficulties involvement
* Prior efforts to « Skills needed » Skills available
repair harm
* Future ways to
repair harm
Police Report of Alicia admitted she Doris Durant, Jane
Officer Alvarez stole the cosmetics Durant, Alicia’s
Handout Four B-1 and was very sorry. mother, qnd
community
Alicia has taken
items from their (People of the
home in the past. community/victims
that should be
(She hasn’t learned involved in the
from disposition.)
the past.)
Additional Alicia reluctant to Anorexia with
Information for | enter Durant’s home | problems of self-
Officer Alvarez and didn’t take esteem about her
money. appearance.

Handout Four B-2
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Next tell volunteers that they will do this analysis of the other statements. Divide the class in
half, representing prosecution side and defense side. Make small groups of up to five volunteers
on the prosecution side and make small groups of the defense attorneys. Pass out Handout Four
C-1—Victim Impact Statements, Doris and Jane Durant to all the prosecutors.

Pass out Handout Four B-3—Statement of Alicia Brown to half the defense groups and Handout
Four C-2—Statement of Alicia’s Mother, Maria Brown to the other half of the defense groups.
Tell group volunteers to read through the materials and underline the information that relates to
deciding upon a disposition under restorative justice goals, similar to what they did for the police
report and additional officer information. Similarly, brainstorm volunteers’ answers.

Compare to the chart that follows.

and Jane Durant

Handout Four
C-1

cosmetics but
returned all but $45
worth.

Four customers
didn’t get their
orders for two
weeks, and they
were not happy
about it.

Cost extra money for
Doris Durant ($10
gift certificate to
each customer).

Doris Durant may
lose one customer,
who was trying her
out.

Extra time and travel
required.

Doris Durant wants
apology, money, and
help with deliveries.

Accountability Competency Community Safet
» Awareness of harm Development » Community
to all victims « Life difficulties involvement
* Prior efforts to | « Skills + Skills available
repair harm
* Future ways to
repair harm
Victim Impact Alicia took about That girl has “I had told Jane not
Statements, Doris | $300 worth of problems.” to allow Alicia in the

(Obviously, there are
skills Doris Durant
thinks that Alicia
needs to develop.
You might ask your
volunteers what
skills are necessary.)

house.”

(This shows the
limits on Alicia’s
current connections
to the community.)
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Jane’s relationship to
her mother was
damaged and Jane
needs an apology.
Statement of Alicia | “Alicia says she is Fight with boyfriend | “She does like
Brown very sorry.” Difficult time with math.”
anorexia
Handout Four “She likes
B-3 Not focused on shopping.”
school; had to go to
summer school (These are ways
Alicia could be
Never knew her connected to the
father community, ideas
for community
In counseling service
already arrangements.)
Statement of She does not know Communication She loves her
Alicia’s Mother, what to do. difficulties with daughter.
Maria Brown daughter
Handout Four Money stolen from
C-2 mother and mother’s
friends

Following this analysis, tell volunteers that prosecutors and defense attorneys have an obligation
to turn over any statements, documents, or evidence, which will be used during the hearing.
Prosecutors have an additional on-going obligation to turn over to the defense attorney any
evidence they discover that is favorable to the respondent as soon as they can do so. Also,
depending upon your court’s process, prosecutors and defense attorneys need to reveal their list
of witnesses they will call prior to the hearing.

Point out to volunteers that this is what they will need to do in actual cases and that later lessons
will involve them in actual hearings.

Handout Four C-1
Victim Impact Statements, Doris and Jane Durant

Case of Alicia Brown,
Third Degree Theft

Written Victim Impact Statement of Doris Durant

Submitted on August 15

On July 28, I was at work and my daughter Jane was home alone. She is generally a responsible
girl; she’s 16. One of her friends is Alicia Brown. I have never trusted Alicia since she has stolen
things from me before. That girl has problems. I had told Jane not to allow Alicia in the house.
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Anyway, when I got home from work at about 6:00 p.m., I found Jane alone, but she seemed
upset. She said that Alicia had come by the house at about 3 p.m. and had begged to come in.
Jane let her in. She and Alicia had talked and then Jane got a phone call from her boyfriend.
While she went into the bedroom to talk in private, Alicia took about $300 worth of the
cosmetics that I sell to make some additional money.

When I came home, I found the case in which I keep my cosmetics orders was open and empty
although the $100 I had in the case was still there. You see, I take orders and then buy the
makeup and deliver it to the customers. I had a fairly large order for me, the total sales slips
amounted to $300. I was supposed to deliver the orders on July 31. After Alicia took the makeup,
I couldn’t deliver my orders on time. After the police got involved, Alicia did return most of the
makeup. However, she had opened and used about $45 worth of makeup, which I couldn’t sell. |
was able to deliver cosmetics to five of the nine customers on time, but four of my customers
didn’t get their orders for two weeks, and they were not happy about it. I’'m still not sure that I’1l
be able to keep all my customers. One of them was just trying me out, and I was two weeks late
on the order.

It took a lot of time to get this straightened out. I had to order the additional makeup and make
additional trips to my customers. So that my customers wouldn’t be as upset with the delay, |
gave each of them a free $10 certificate for other cosmetics from me.

In order for Alicia to begin to make this up to me, she must apologize and pay me back. Also, if
she can really be trusted, she could help make some of my deliveries for me to the customers
who lost out before.

Written Victim Impact Statement of Jane Durant

Submitted on August 12

I feel real bad that I let Alicia into the house and then she stole my mother’s makeup that she
sells to make some extra money. My mom and I live alone and we’re good friends. My friend
Alicia has a lot of problems, and I was trying to be a good friend when I let her in. I know my
mom doesn’t want Alicia in the house, but Alicia seemed upset and I wanted to help her.

She got to my house about 3 p.m. and I let her in to talk. When my boyfriend called around 3:30,
I went into the bedroom to talk in private. Mom’s sale case of cosmetics was in the living room.
When I came back out after about 10 minutes, the case was open; all the makeup and Alicia were
gone.

I didn’t see Alicia for two days. Then she called and she was crying. She said she’d been arrested
for taking the cosmetics and that she was real sorry. I could tell that she was really sorry.

Alicia hurt the trust that my mother and I had. I guess that if Alicia apologizes to both me and
my mom, it would help.

Handout Four C-2
Statement of Alicia’s Mother,
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Maria Brown

Interview with Alicia’s mother, Maria Brown

Maria Brown states that Alicia has been very troubled over the last year. She used to do very
well in school and used to talk about getting a job when she got old enough. Not any more,
though. About a year ago, Alicia started losing weight and got very moody. Ms. Brown thought
it was just normal teenage stuff, until Alicia got very, very thin. Ms. Brown took her to the clinic
and was told that Alicia suffered from anorexia, an eating disorder. She spent a month in the
hospital. Since she was released four months ago, Ms. Brown has a very difficult time
communicating with her daughter. Her daughter seems to think about her appearance all the time
and has stolen money from her mother as well as from the homes of some of her friends. She
used the money to buy makeup.

Marie Brown does not know what to do. She loves her daughter but doesn’t seem to know how
to reach her.

Lesson D
Preparation of Witnesses and Client Support

Background Reading
Youth Volunteer Handbook, Part Two, Preparation of Witnesses and Client Support

Objective
Volunteers will be able to prepare witnesses and support clients.

Time:
50 minutes

Materials

Photographs or newspaper articles reflecting crimes or violations over which your youth court
has jurisdiction

Handout Four D-1—Community Impact Statement

Prior to Class

Find and cut out photograph or newspaper articles reflecting crimes or violations over which
your youth court has jurisdiction, focusing on offenses without direct victims, such as curfew
violations, possession of marijuana, underage drinking, traffic violations, and truancy.

Key Words
advocate, bailiff, community impact statement, court clerk, defense attorney, disposition,
investigation, judge, jurors, presiding juror, prosecutor, restorative justice, supervising defense

attorney, supervising prosecutor, victim impact statement, witness

Procedures
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Explain to volunteers that attorneys must also prepare their witnesses, for example, victims,
parents, and guardians, whom they call to testify in youth court. This means going over the
questions that the attorneys will ask on direct examination and explaining what questions might
be asked by the other side in cross-examination. Attorneys should also prepare the witnesses for
the atmosphere of your youth court (formal on the witness stand or informal seated around a
table). Let the witnesses know that they will take an oath of confidentiality and an oath to tell the
truth and that all volunteers have previously taken an oath of confidentiality. Attorneys should
tell their witnesses to have eye contact with the jury members or the tribunal judges, that they
should remember to speak loudly enough for people to hear, and that they should answer each
questions truthfully. If they do not understand a question, the witnesses should say so.

The attorneys should also prepare their witnesses for cross-examination. The key to a good
witness testimony on cross-examination is taking one’s time and making sure that the witness
really understood the question before answering it. The witness should remain calm, speak
carefully, and speak with confidence.

It is also crucial that witnesses be notified in writing and verbally of the exact time, date, and
location of the youth court session.

Prosecutors may have a special obligation to prepare generalized victim impact statements in
cases for which a direct victim is unavailable or to prepare community impact statements for
those offenses that have no direct victims. Tell volunteers that they are going to prepare
community impact statements for a variety of offenses.

Put volunteers in small groups of up to five and pass out a photograph or newspaper article to
each group. The photographs or article should depict situations in which so- called victimless
crimes or violations are presented. For example, these situations might include curfew violations,
possession of marijuana, underage drinking, traffic violations, or truancy. Make sure that your
examples include offenses over which your youth court has jurisdiction. Pass out Handout Four
D-1—Community Impact Statement and have volunteers in their groups determine who the
victims are and what harm was caused.

Debrief the groups and emphasize how critical it is to include the victims’ perspectives in the
decision-making process.

Ask volunteers to take out a sheet of paper and write down the first ten words that they can think
of when they think of “respondent” or “offender.” Use these terms to explore volunteers’
attitudes toward respondents. Help them see that respondents are no different from them, except
that they have made a mistake and were caught.

Explain that defense attorneys are advocates for the respondent and part of advocacy is
supporting their client at the hearing. Ask volunteers how they think respondents may feel at the
hearing. Volunteers may reply, “scared,” “nervous,” “embarrassed,” “depressed,” “angry,” etc.
Ask how respondents might show these feelings. Solicit examples of body language and attitude
that reflect certain feelings (e.g., arms across the chest signaling an unwillingness to talk,

Youth Court Trainer’s Guide Page 70



perhaps because of embarrassment, stubbornness, anger, or simple shyness; looking toward the
ceiling signaling boredom or anxiety).

Put volunteers in pairs to act out a respondent and defense counsel interview, in which the
respondents are assigned to role-play the range of emotional reactions that might come up in
your youth court. If there is time, give volunteers 10 minutes to write their own fact patterns and
proper defense counsel interview questions. Then, give each pair a different emotion or attitude
(angry, apologetic, shy, sad, stubborn, talkative, untalkative, confident, etc.) and another 10
minutes to practice a role-play.

Choose a few pairs to enact their role-plays in front of the class.

Debrief the role-plays with your volunteers. Ask them to imagine that they are the respondent.
What did/should the defense attorney do to show support? Conclude the lesson by giving your
own suggestions about support: nodding your head often, sitting close to the respondent, writing
a message of support to the respondent, and other supportive actions.

Extension Activities

You might have volunteers interview three adults about who the victims are for their assigned

offense and ask what kinds of harm are caused by these actions.

Have volunteers take a situation from a novel, movie, or TV show about someone who has
committed an offense without a direct victim and write up a community impact statement.

Consider practicing the skills in this lesson using other cases or even fact patterns that your
volunteers have created.

Handout Four D-1
Community Impact Statement

Look at the photograph or news article and then answer these questions.
Community Impact Statement

Who are the victims?

Describe how each victim was harmed.
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Give some ideas about how a respondent could repair these harms.

Lesson E
Diversity

Background Reading
Youth Volunteer Handbook, Part Two, Ethics and Demeanor

Objective
Volunteers will be able to identify and avoid bias and stereotyping.

Time:
1 hour

Materials
Handout Four E-1—Stereotype Chart

Prior to Class
Review the suggested list of groups for the Stereotypes Chart and adapt for your volunteers.

Key Words
diversity, ethnicity, nationality, stereotype

Procedures
Write the definition of stereotype on the board: 4 set of attributes assigned to a group and
applied to its individual members simply because they belong to that group.

Write the heading “Old People” or display a picture of a person 80 or older and ask volunteers
what stereotypes there are of old people. Make sure that volunteers understand that they are not
being asked to list their personal beliefs, but instead, to list stereotypes THAT THE
PARTICIPANTS HAVE HEARD about old people.

If participants are reluctant to identify stereotypes, you might suggest a few to get the group
started: grouchy, intolerant, wise.

Explain that individuals holding these stereotypes apply them to all old people, just because
they’re old.

Volunteers may very well also have stereotypes that can get in the way of justice in youth courts.
One way to approach that is identify stereotypes and actively set them aside.

Youth Court Trainer’s Guide Page 72



You might alert the volunteers that judges, attorneys, and court personnel in adult courts get this
same type of training because they too may hold stereotypes, which interfere with justice.

Pass out Handout Four E-1. Divide the class into pairs and assign two groups for each pair to
analyze. It is best to modify this list to include the types of groups the youth will have contact
with in youth court. Make sure that the pair assigned to analyze the stereotypes knows that they
are to write down stereotypes that they have heard, not stereotypes that they personally hold.

Possible groups for stereotyping chart: public school student, private school student, white
students, white female students, Asian American students, Asian American females, Native
American students, Native American females, Latino youth, Latina youth, African American
students, African American female students, non-English speaking students, non-English-
speaking female students. Note that you should include groups representing the class, racial,
ethnic, and other issues in your community, whether it is the “other” high school, minority
groups, religious groups, sexual identity groups, sports team members, high-academic-achieving
students, etc.

After examining the stereotypes they listed, the volunteers should join into larger groups and
share what they wrote. They should also answer the question whether they personally have seen
or heard any of the stereotypes lead to unfair treatment of the student involved. Ask your
volunteers to share stories when their identity might have been mistaken or to tell a personal
story of your own. Foster or adopted children may have their own special stories, especially
children of mixed races (when entering a store, a white mother is immediately helped at the
cashier, while her African American daughter is ignored until the women makes it clear that she
is her daughter) or children of immigrants (who often bear the burden of acting as translators and
guides for their non-English-speaking parents).

Ask volunteers what about themselves could make someone else feel they were untrustworthy.
Ask for their answers, which may include something about their facial expression, their seeming
arrogance, their race, etc. Highlight for volunteers that these generalized characteristics that are
associated with individual’s membership in a certain culture or group should not be considered
when they are working in youth court.

Discuss the importance not only of learning to judge respondents and victims according to the
story at hand, but also of understanding that those of different backgrounds may have had
different challenges, which may lead them into difficult circumstances.

Conclude with a discussion of what tools and techniques are needed to reduce and eliminate the
use of stereotypes in youth court. The following points might be raised during training session:

»  consciously challenge stereotypes and decisions made on the basis of those stereotypes,
» actively consider the perspective of others and their perceptions to actions taken,

»  assist volunteers to challenge their assumptions,
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»  work to ensure diversity in youth court,
«  promote opportunities for individuals of all groups to be seen as role models,
*  maintain atmosphere in youth courts where all parties feel valued and respected,

» take action when subtle and nonsubtle attacks are made on basis of status of being a
minority, and

*  pronounce names correctly.

Extension Activities
Have volunteers poll other adults or young people on stereotypes that they have heard and ways
that have led to injustice and report their results to class.

Handout Four E-1

Stereotype Chart

Y our instructor will give you two groups to consider. Write the name of the first group next to
the number 1 and the second group next to the number 2. Please list stereotypes that you have
heard about each of the groups. This is not about your personal beliefs.

Stereotypes: A set of attributes assigned to a group and applied to its individual members simply
because they belong to that group.

1.

Unit Five: Skills Used During the Hearing

Introduction

These lessons focus on skills used during the hearing. While the three lessons are written for
courts using attorneys, Lesson C on questioning witness includes adaptations to be used with
peer jury courts. The language should reflect open-ended questioning rather than direct
examination. Open-ended questions are the same as direct examination questions, using
questions about who, what, when, where, why, and how.
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Instructors may consider using movies with opening statements or closing arguments, such as
The Verdict, My Cousin Vinnie, A Few Good Men, and other courtroom dramas. Caution is
advised, however, because these opening statements and closing arguments are those made
during a trial to determine guilt or innocence.

Youth court volunteers are sometimes predisposed to argue guilt or innocence at disposition
hearings. Additionally, these movie renditions do not use restorative justice as their foundation.
While there may be worthwhile lessons of style and demeanor, the content of the movie
statements is necessarily very different from those in youth court.

Adult Judge Model Youth Courts
All three lessons in this unit are appropriate for adversarial youth courts, including adult and
youth judge models and tribunal models.

Volunteers should know that there are generic scripts for opening statements; closing arguments;
direct and cross-examination questions for victims, police officers, respondents, and parents or
guardians in Part Three of the Youth Volunteer Handbook.

Tribunal Model Youth Courts
All three lessons in this unit are appropriate for adversarial youth courts, including adult and
youth judge models and tribunal models.

Volunteers should know that there are generic scripts for the presiding tribunal judge; opening
statements; closing arguments; direct and cross-examination questions for victims, police
officers, respondents, and parents or guardians in Part Three of the Youth Volunteer Handbook.

Youth Judge Model Youth Courts
All three lessons in this unit are appropriate for adversarial youth courts, including adult and
youth judge models and tribunal models.

Volunteers should know that there are generic scripts for the youth judge; opening statements;
closing arguments; direct and cross-examination questions for victims, police officers,
respondents, and parents or guardians in Part Three of the Youth Volunteer Handbook.

Peer Jury Model Youth Courts

Lessons A and B may be inappropriate for the peer jury model, unless a community advocate
and youth advocate in your court make an opening statement and closing argument. The handout
on direct examination works for all courts. The small group exercise on questioning witnesses
should be conducted with open-ended questioning.

Volunteers should know that there are generic scripts for open-ended questions for victims,
police officers, respondents, and parents or guardians in Part Three of the Youth Volunteer
Handbook.

Lesson A
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Opening Statements

Background Reading
Youth Volunteer Handbook, Part Two, Opening Statements

Objectives

Volunteers will be able to
* make opening statements.
* work in teams.

Time:
1 hour and 15 minutes

Materials
Youth Volunteer Handbook, Part Two—Opening Statements

Optional
Youth Volunteer Handbook, Part Three—Scripted Disposition Hearing
Video of volunteers making opening statements

Key Words
evidence, opening statement, testimony

Procedures
Tell volunteers that they are now going to focus on their opening statements, the first time that
the attorneys have to address the court.

Begin by asking volunteers if they know what the purposes of opening statements are. Opening
statements allow attorneys to provide the court with a guide or road map of what is about to
happen at the hearing, including

(1) what the respondent did, the offense’s impact on all victims, and ways to repair the damage
done;

(2) what competencies the respondent needs to develop; and

(3) how to connect the respondent to the community by involving the community in the
disposition.

The court learns what witnesses and evidence the attorney will present and, in some courts, what
recommendation on disposition they’ll be asked to consider by each side. For courts with juries,
it is also the first time that the attorneys get to make an impression on the juries.

If possible, ask experienced youth court volunteer attorneys to do a demonstration of an opening

statement or show a video of volunteers making opening statements from prior classes.
Alternatively, have two volunteers read aloud/role-play the opening statements of both attorneys
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in Part Three of the Youth Volunteer Handbook—Scripted Disposition Hearing for your
particular model.

If you do not have videos or experienced youth court members to draw upon, consider
beginning to record youth court training sessions to build your own library of
teaching tools.

Have volunteers watch/read the opening statements. Afterwards, discuss what elements were
included and brainstorm what elements were missing. Have students refer to the Outline of
Opening Statements in their Youth Volunteer Handbook and use it for guidance, if necessary,
during the discussion. Be sure that volunteers take notes in their handbook to keep for later use in
preparing their own opening statements.

Be sure to mention the differences from actual court openings and what your volunteers may
have witnessed on TV. Demonstrate how to be engaging without being overly dramatic.

Assign all volunteers to write an opening statement based on Alicia’s case from Unit 4. Assign
half the volunteers to write the opening from the prosecutor’s perspective and half the volunteers
to write one from the defense attorney’s perspective.

After your volunteers have finished writing their opening statements, pair up the volunteers, one
prosecutor and one defense attorney in each pair. Have them present their opening statements for
their partners, using their handbooks to critique each presentation: Is each element present? Was
all the content included? Did the volunteers have good delivery of the opening?

Choose a few volunteers to practice their opening statements in front of the class and solicit
critiques from your volunteers.

Depending upon the time, ask volunteers to rewrite their opening statements, incorporating
changes suggested by their partners in the review.

Lesson B
Closing Arguments

Background Reading
Youth Volunteer Handbook, Part Two, Closing Arguments

Objectives

Volunteers will be able to
* make closing arguments.
» work in teams.

Time:
1 hour and 15 minutes
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Materials
Youth Volunteer Handbook, Part Two—Closing Arguments

Optional
Youth Volunteer Handbook, Part Three—Scripted Disposition Hearing
Video of volunteers making closing arguments

Key Words
closing argument, evidence, testimony

Procedures

Ask volunteers what is the purpose of closing arguments. Again, either view a video of closing
arguments, have experienced volunteers role-play some closing arguments, or read those from
the scripted hearing of the Youth Volunteer Handbook, Part Three. Ask volunteers to find the
major differences between opening statements and closing arguments.

Have volunteers turn to Opening Statements in Part Two of the Youth Volunteer Handbook so
that they can take notes. Make sure they understand that closing arguments are different in both
form and content from opening statements. At closing, the attorneys argue for their
recommended disposition. They explore the “why” behind their recommendation and use the
evidence at the disposition hearing to support their recommendation. They need to spell out
clearly for the court how the disposition they propose fits with restorative justice goals.

Because the attorneys will not know exactly what evidence will be admitted at the hearing and
what all the witnesses might say (there are always surprises), it is important that volunteers
understand that the closing arguments need to be developed in outline form, with the flexibility
to be adapted as the hearing unfolds.

You may choose to teach closing arguments in the same format as opening statements, but using
the Youth Volunteer Handbook on closing arguments. Pair up volunteers again and have them
take turns delivering their closing arguments. Have the listening volunteer individually critique
the closing argument for the elements set forth in the handbook.

If there is time, ask a few volunteers to present their closing arguments to the class.

Working in Teams

There are no specific lesson plans devoted exclusively to working in teams. However, using
small groups and pairings as teaching strategies throughout the lessons supports the building of
bonds and teamwork skills. You might take a few minutes to address the notion of teamwork, its
benefits and some of the pitfalls (such as uneven distribution of the work).

Additionally, youth court programs that have the ability and resources report great success when
they are able to involve their youth court volunteers in team-building activities such as ropes

courses and other outdoor cooperative activities. Having ways for the volunteers to socialize and
have fun together supports teamwork as well. Courts may also have the youth volunteers sponsor
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activities that provide service opportunities to respondents, such as car washes for the
community, pet walks, dances for seniors at retirement homes, that are fun for all.

Lesson C
Questioning Witnesses During the Hearing

Background Reading
Youth Volunteer Handbook, Part Two, Questioning Witnesses During the Hearing

Objectives

Volunteers will be able to

*  question witnesses during the hearing.
*  work in teams.

Time:
2 hours

Materials
Handout Five C-1—Open-Ended Questioning

Handout Five C-2—Cross-Examination
Unit Four, Handout Four B-3—Statement of Alicia Brown

Optional
Youth Volunteer Handbook, Part Three—Scripted Disposition Hearing

Key Words
cross-examination, direct examination, evidence, testimony

Procedures

Introduce the next phase of preparation for youth court: questioning witnesses in court. Tell
volunteers that this is one of the most challenging skills to master and that it should help them to
keep in mind, at all times, how the evidence from each witness supports the restorative justice
goals.

They should always consider, “What evidence can this witness tell us that helps us understand
the nature of the offense, its impact on all victims or ways to repair the harm? What do the
victims think would repair the harm? What can this witness tell us about the skills and
competencies this respondent needs to develop, the strengths the respondent has that can connect
the respondent to the community, and involve the community in the disposition?”’

For courts using attorneys, write direct and cross-examination on the board or overhead.
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The job of the defense attorney or peer jury is to get the witness (the respondent in this case) to
report relevant information. Tell volunteers using courts with attorneys that this type of
questioning is called direct examination. Peer jury models will use the term open-ended
questioning. Direct examination requires that the defense attorney (and the prosecutor when
questioning prosecution witnesses) ask open-ended questions, such as, “What type of student are
you? What has been hard for you in tenth grade? What do you like to do?”

When the other side, in this case the prosecutor, asks questions of the defense witness, the
questioning is called cross-examination. Cross-examination questions are leading, suggesting an
answer from the witness and usually requiring a yes or no answer. Some examples include: “Isn’t
it true that that you have stolen from Doris Durant before this? Isn’t true that Jane Durant told
you not to come in her house the afternoon you stole the makeup?” Cross-examination questions
are designed to expose the weakness and inconsistencies of the other side’s presentation.

If you chose to use the “Who Am I?” game played in Unit Two, you might point out that the
questions that were answered yes or no were leading questions. When they got a yes answer,
they were allowed to make a guess as to the identity of the role played by the volunteer. You
might even consider playing a game in which a person takes on the identity of a famous person
and the students are allowed to cross-examine (using leading questions only) to try to determine
the identity of the person.

Have volunteers take out Unit Four, Handout Four B-3—Statement of Alicia Brown. Volunteers
should review the information from the respondent’s statement and consider the task: how to get
the witness to say the information.

Tell volunteers in courts using attorneys that if the lawyer makes the statements, it is not
considered evidence that the jury or judge(s) can consider. The volunteers deliberating on the
disposition must only consider testimony given directly by the witnesses and victims.

Create small groups of up to five. Divide the groups into prosecution and defense attorney
groups for courts using attorneys. Otherwise the groups are all peer jury groups. Pass out
Handout Five C-1—Open-Ended Questioning to the defense attorney or all peer jury groups and
Handout Five C-2 to the prosecutors. Review it with your volunteers. Have the defense attorney
and peer jury groups draft open-ended questions.

In courts using attorneys, ask the groups of prosecutors to draft cross-examination questions of
the respondent, Alicia Brown. (See the Youth Volunteer Handbook for more suggestions on
writing direct and cross-examination questions.)

Once the questions are drafted, have volunteers exchange their written questions with another
small group. Ask the groups of defense attorneys to use the information on Handout Five C-1—
Open Ended Questioning and the groups of prosecutors to use Handout Five C-2 to critique the
other group’s questions, making sure your volunteers understand the differences between direct
and cross-examination questions.

Peer jury groups will all use Handout Five C-1 to critique each other’s questions.
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Following the critique, have one defense attorney volunteer to question Alicia and one
prosecutor volunteer to cross-examine Alicia before the entire class. Solicit an additional
volunteer to role-play Alicia. Give volunteers a few minutes to prepare. The attorneys should
review questions they want to ask, and “Alicia” should review her witness statement.

Peer jury courts should assign a group of peer jurors to question a volunteer role-playing Alicia
in front of the whole class and get critiqued on the basis of the handout.

Before you start the questioning role-play, set up the room in a way similar to your youth court
seating (a witness stand or everyone seated around a table). You might want to draw a diagram
on the board to show how the court is set up in your program. Volunteers may also sit as the
judge, bailiff, and any other roles you may use, whom you may introduce at this point; but
remember, your primary focus is on the questioning. Tell Alicia in classes using attorneys that
during the questioning, the rest of the class is the jury or judges’ panel and that she should have
eye contact with them. Otherwise, in peer jury courts, Alicia should have eye contact with the
volunteers questioning her.

Assign the rest of the class to listen to the questions and determine whether the defense
attorney’s or the peer jury’s questions are (1) open-ended, (2) have a good flow, and (3) elicit all
the necessary information to support restorative justice. To keep them focused, you might direct
them to write down at least three of the questions they hear and be prepared to report to the class
on the points above. Similarly, have volunteers from courts using attorneys critique the cross-
examination questions by the prosecutor.

Start the questioning by having a bailiff call the witness to the stand and be sworn in. After the
questioning by the attorneys or peer jury, ask the attorneys or the peer jury and Alicia how they
felt about the questioning and about their roles: Did Alicia feel that she said everything she
wanted to say? Did the attorneys or the peer jury successfully present sufficient evidence to
support restorative justice?

Ask volunteers to brainstorm some of the challenges they might face in questioning witnesses in
youth court (witnesses who are unresponsive, angry, emotional, terrified, obviously lying, etc.).
Write their ideas on the board or overhead. Ask them how they might handle such witnesses.
Make sure that you identify and discuss how to handle those who are unresponsive, who are
angry and perhaps verbally abusive, or who may be at a higher position of authority.

Ask what would happen if the respondent denied committing the offense or problem behavior.
Clarify your youth court’s response. Generally youth courts requiring respondents to
acknowledge guilt have no jurisdiction over respondents denying guilt. They would be returned
to the referring agency.

Build on your volunteers’ ideas by giving them some tips, like the following, being sure to
address challenges that are common in your court.
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When questioning an unresponsive witness, try to determine the reason for the unresponsiveness
(cultural difference, fear of retribution, shyness, embarrassment). Ask such witnesses open-ended
questions or begin with comments that might stimulate their interest, build their confidence,
and/or reassure them that their testimony is valuable to the court.

When questioning angry or verbally abusive witnesses, acknowledge their anger calmly and
encourage them to express the anger in a productive manner. For example, “Mrs. Durant, I can
see that you’re very angry about this, but it’s important that we show respect for this court and
handle this case in a manner that will result in a fair outcome.”

When questioning an emotional witness, it might be good to keep a packet of tissues in your
pocket. Avoid using language that will trigger an emotional response. Instead, seek to use a
matter-of-fact, calm, and respectful manner that will encourage the witness to respond calmly. If
the witness begins to cry, you can say something like, “I can see you’re upset. Have a tissue and
take a couple moments to relax and compose yourself before you answer.”

When questioning a person in a higher position of authority, always use proper mode of address
(Officer, Mr./Ms./Mrs.) and acknowledge his or her position as you begin. For example, “Officer
Alvarez, as you were the first to arrive at the scene, you will be able to tell us. . ..”

Ask volunteers who work in youth courts, which require the respondent to plead guilty, how they
should handle a situation in which a respondent denies that he or she committed the offense.
Make sure that volunteers understand your procedure, which is likely that the youth court
process should be stopped and the case referred to the youth court coordinator.

Practice drafting questions with additional witnesses from the fact pattern about Alicia or from
new scenarios that your volunteers create or find in newspapers or movies. Build in challenging
roles for volunteers to address, such as reluctant or emotional witnesses for helpful practice.

Conclude the lesson by viewing and critiquing role-plays of your volunteers’ questions.

Note to Instructor: See Unit Six, Handout Six A-1 for tips on active listening, which should
help your attorneys address the challenges of questioning witnesses.

Extension Activities

Have volunteers watch a television show about trial lawyers. Find and describe an attorney
asking questions of a witness. Have volunteers critique the attorney’s performance on the basis
of the handouts for direct and cross-examination, Unit Five, Lesson C, Handouts Five C-1 and C-
2.

Handout Five C-1
Open-Ended Questioning

Writing Open-Ended Questions for Alicia Brown
Don’t forget the three goals of Restorative Justice:
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(1) Awareness of harm caused and ways to repair the harm
(2) Skills needed to be more connected to community
(3) Abilities and interests that can contribute back to and connect them to the community

Directions for Defense Attorneys’ or Peer Jury Small Groups: Write open-ended questions
for Alicia. When you have finished making your list of questions, check to see that they are in the
right order and that you haven’t missed anything. Reread the goals of restorative justice and
Alicia’s statement. (Unit Four, Handout Four B-3—Statement of Alicia Brown)

The questions should make it easy to create a disposition based on restorative justice goals.
1. Prepare some questions to identify your witness.
* Example: What is your name?

2. Prepare some questions to have Alicia describe what she did on the date of the theft
before she went to Jane’s house.
» Example: What happened at home before you went to Jane’s house?

3. Prepare some questions that get Alicia to talk about her reasons for stealing.
» Example: Why did you take the makeup, Alicia?

4. Prepare questions to find out about Alicia and her life, her family, her school and work
experiences, her friends, her interests, her volunteer experiences, where she is successful,
and where she has difficulties.

* Example: Tell me about . . ..

Direct Examination Questions . ..
* are open-ended.
* help the witnesses explain how the offense occurred in the order that it occurred,
* help the witness identify the impact of the offense on all victims,
» get the witness to give ideas how the respondent can repair the harm,
* help the witness define the respondent’s needs,
* help the witness report ways of connecting the respondent to the community, and
» are not usually yes/no questions.

Writing Cross-Examination Questions for Alicia Brown
Don’t forget the three goals of restorative justice:

(1) Awareness of harm caused and ways to repair the harm

(2) Skills needed to be more connected to community

(3) Abilities and interests that can contribute back to community

Directions for Prosecutors’ Small Groups: After the defense lawyer has finished questioning
Alicia, it will be your turn to ask questions of her. This is called cross-examining a witness. It is
not easy to do. You do not want to ask the same questions that the defense lawyer asked. Your
job is to point out to the court the weaknesses in the story of the respondent. The disposition that
you are proposing must meet restorative justice goals in a balanced way. During cross-
examination, you will want to emphasize the seriousness of the offense and the effects Alicia’s
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actions have had on her mother, Doris Durant, Jane Durant, and the community. You will also
want to describe what Alicia needs to do to repair the harm she has caused and any other
specific needs she may have.

Your cross-examination questions should make it easy for the court to understand why you
are proposing your disposition for Alicia.

Read Alicia Brown’s witness statement again (Unit Four, Handout Four B-3—Statement of
Alicia Brown).

1. Think of some questions that you can ask Alicia to get her to describe her responsibility for
the offense and her remorse for what she has done.
» Example: Isn’t it true Mrs. Durant asked you not to enter her home again?

2. Probe Alicia to seek her understanding of the impact her crime has had on the Durants and
her mother, and what, if anything, she has done so far to make up for the harm she has
caused.

» Example: Isn’t it true you and your mother have talked about how she felt about the theft?

Cross-Examination Questions . ..
» are usually leading questions.
* are often yes/no questions.
* help emphasize the seriousness of the offense to the court.
* help emphasize the effects the offense has had on the victims involved.

Unit Six: Deliberation SKills

Introduction

Training volunteers how to deliberate varies widely in established youth courts. Some programs
do not train their jurors, perhaps because they are modeled after adult jury service practices,
because there are time constraints, or because they include former respondents on the jury who
have just been assigned juror duty the week before. Some youth courts train only their presiding
jurors to help them lead deliberations. However, other youth courts train their deliberators in the
same way they train their entire corps of volunteers. This is highly recommended. You might
review the advice provided at the introduction to Unit Three for ways to approach the training of
respondents for jury duty.

Juries composed of both trained and untrained jurors have a much harder time involving all the
jurors in the discussions. Training respondents prior to their jury service will help achieve
worthwhile interaction with positive role models, ensure that they are not just “doing time” and
promote fuller participation in the deliberation process.

Tribunal Model youth courts use the tribunal judges to deliberate and arrive at a disposition. The
training for the tribunal judges should include this unit.
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Peer Jury Model youth courts are more likely than other courts to involve youth volunteers in
mentoring respondents. Generally, it happens during the deliberation phase that the mentor is
selected from the peer jury, which is why this issue is included here in the deliberations unit.
Typically, a youth from the peer jury, hopefully who is from the same school as the respondent,
volunteers to serve as a mentor to the respondent for the period of time that the respondent has to
complete the disposition.

The job of the respondent is to have a designated time and place, generally weekly, to meet
and/or have phone contact. The mentor’s job is to show interest in the respondent, check out any
obstacles the respondent may be encountering with completing the disposition, and generally
encourage the respondent. No specific lesson plans are included for mentoring.

However, you should be sure to review the rules for, and responsibilities of, mentors,
highlighting responsibility to the respondent and to youth court, and establish clear and open
lines of communication between the coordinator and the youth mentors so that the adults can
provide feedback on problems that might arise.

Adult Judge Model Youth Courts
The description of the juror roles during deliberations is listed in Part Three of the Youth
Volunteer Handbook. Otherwise, the lessons can be used by all models

Tribunal Model Youth Courts
The description of the judges’ roles during deliberations is listed in Part Three of the Youth
Volunteer Handbook. Otherwise, the lessons can be used by all models.

Youth Judge Model Youth Courts
The description of the juror roles during deliberations is listed in Part Three of the Youth
Volunteer Handbook. Otherwise, the lessons can be used by all models.

Peer Jury Model Youth Courts
The description of the juror roles during deliberations is listed in Part Three of the Youth
Volunteer Handbook. Otherwise, the lessons can be used by all models.

Lesson A
Deliberations and Active Listening

Background Reading
Youth Volunteer Handbook, Part Two, Deliberation Skills

Objectives

Volunteers will be able to
» discuss the purpose for sentencing respondents.
* actively listen.

Time:
35 minutes
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Materials
Handout Six A-1—In the Matter of Christian Dannon

Transparency/Handout Six A-2—Active Listening

Key Words
active listening, deliberate

Procedures
Tell volunteers that the next skill to be mastered is the deliberation process. Ask volunteers to
finish this disposition (write it on the board or overhead):

The purpose of sentencing respondents in youth court is . . .

Make sure that if volunteers answer “to punish respondents,” that you clarify that punishment
should not be the goal of sentencing in Youth Court. More appropriate responses include to

* increase the respondents’ understanding of the harmful effects of their actions on others and
to take responsibility for their offense.

»  provide opportunities for the respondents to repair the harm they caused either directly or
indirectly.

* improve the respondents’ skills and competencies to be participating members of the
community.

*  help them understand the community’s participation in the disposition and the purpose
served in being connected to the community.

Tell volunteers that the next few activities are going to focus on communications skills. The first
one is listening.

Solicit two volunteers to go out of the room. Tell them that they will be called in one by one to
be told about a youth court respondent. They in turn will have to repeat the facts to another
volunteer. You might give the two volunteers something to work on while they are waiting to be
called back into the room.

Begin to read Handout Six A-1—In the Matter of Christian Dannon to the class after informing
them that one of them will be asked to volunteer to repeat the facts to one of the volunteers when
they return.

After reading the fact pattern, ask for a volunteer to tell the same set of facts to one of the two
volunteers whom you call in from outside the room. Have the volunteer repeat the story. When
that volunteer is done, bring in the second volunteer from outside the room and have the first
listener/volunteer tell the situation to the second volunteer.
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Finally, hand out a copy of the facts, Handout Six A-1, to all the volunteers except for the second
volunteer, who is to repeat the story to the entire class. Have volunteers underline the facts that
are repeated and to write down what the volunteer got wrong or left out.

Ask volunteers, “What do you think was the purpose of that activity?” Then tell them that there
are many purposes, some of which include learning how to listen to witnesses and learning how
to listen to fellow volunteers during deliberations.

*  Make sure that the class understands that communication is not always as clear as it seems.
Many new teachers discover that “just because I said it doesn’t mean that the students got
it!” Volunteers need to understand that people use their own experiences when they hear
other people speak, and they interpret information on the basis of those experiences.

»  For instance, ask volunteers to draw Christian’s dog. Have volunteers compare their
drawings. Explain that the differences in their interpretations play out throughout their
communications with others.

*  Another purpose for the exercise is to highlight how things may get distorted when repeated
by others. Some of the class may have played “telephone” as a party game before, so they
know how distorted things can get. Point out that during deliberations it is crucial that they
understand the facts as presented and are in clear agreement on what the facts are. They
need to speak up if they hear something in deliberations that is different from what they
heard the witnesses testify, especially if it is important, so that everyone can agree on what
was said. And if they don’t agree, they must communicate clearly to make sure they
understand what the others believe.

»  This exercise should also lead to a discussion about the importance of the jury’s roles in
deciding “What are the facts in this case?”” While the respondents will all have pleaded
guilty prior to their disposition hearing, there may be disagreements in the facts presented
by the victim (possibly in his or her statement) and the testimony at the hearing. It is the
role of the jury to decide which facts are true.

*  Another purpose for this exercise is to focus on selecting important, relevant facts from
other details. How many of the storytellers repeated the details regarding the color and style
of the coat that Kyle was wearing? Vivid language, that is, language with adjectives, is
more memorable, but may not be as important.

*  Finally, a major reason for using this exercise is that during deliberations, you might oppose
what someone is saying. Make sure, first of all, that you really understand what they have
said.

Write the words “active listening” on the board. Tell volunteers that there is a set of skills

regarding listening during group discussions known as “active listening.” Let volunteers know
that during deliberations, they should use “active listening.”
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Ask volunteers to think of a situation when they knew that someone was really listening to what
they were saying. Tell volunteers you don’t want to know about the conversation that they were
having, but you do want to know how the volunteers knew that the person really was listening.

After volunteers have brainstormed some of the ways, put Transparency/Handout Six A-2 on the
overhead and compare how the volunteers’ brainstormed list matches up with the transparency.
If volunteers came up with other ideas, please write them on the transparency.

Ask volunteers, “What are some ways people block communication?” Volunteers should make a
list, including such things as blaming others, calling names, mumbling an answer, getting too
close, turning their back, never looking at them, changing the subject at the first pause in the
communication, and other blocking techniques.

Extension Activities

Ask your volunteers to observe the listening skills of other volunteers at school or family
members at home. Have them keep a list of the ways in which people block communication and
which active listening skills could alleviate those situations they observed.

Handout Six A-1
In the Matter of Christian Dannon

Statement of Christian Dannon

My name is Christian Dannon. I’'m 14 years old, a freshman at Lincoln High School. I live with
my dad. (My mom left us when I was 3 years old.) I have a dog and two cats. My dog is my best
friend, his name is Oscar. He sleeps on the bed with me at night, down by my feet.

The other day at the bus stop, which is kitty corner from my house, Kyle was making fun of me
again, saying something about the way I talk. He said that I talk like I have smashed potatoes in
my mouth. I’ve never gotten along with Kyle, and he’s never liked me. He lives right down the
block from me and we’ve always attended the same school. Kyle is a big guy. At least I’ve never
been in his classes—in elementary school, I was pulled out to join the special education kids in
the resource room all the time. I’ve always had to take medicine for my attention-deficit
disorder.

When Kyle started in on me this time, I couldn’t stand it. I had to fight back. I went after him and
grabbed his blue, zippered, hooded coat—it was one of those school sports jackets—near his
neck. Jerry, Tiki, and Ethan, who were at the bus stop too, were laughing at first, but when I
didn’t let go of Kyle, Jenny, and Sara ran back to Kyle’s house to get his mom. Kyle tried to
punch me in the stomach, but I was moving around too much. Then, we were on the ground. He
said, “I’m going to beat the pulp out of you this time!” He rolled on top of me, but I had enough
power to scratch his face and get him off me.

By that time, his mom was there. Kyle was yelling, “That’s the last time! I’'m going to press

charges against you!” Later, the police called my dad and asked to meet with us. We said we’d
go to youth court. That’s why I’'m here. I’ve been charged with assault.
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Part-time job: no

Favorite class: maybe history

Hobbies: playing video games

Grades: average C

Future plans: not sure

Parent’s reaction: Christian’s dad grounded him for one month and told him he couldn’t play
outside if Kyle was there.

Transparency/Handout Six A-2

Active Listening

Listening with Understanding

The listener establishes a comfortable atmosphere by
* not being in a hurry to stop listening.

* being sincere and relaxed when making comments.

The listener uses body language that has the listener
* looking directly at the speaker.

* being physically close, perhaps leaning toward the speaker, but not too close.

The listener uses language to
+ repeat and clarify occasionally: “You said you went with John to the mall on Friday. Did you
mean . ..?”

» ask about apparent conflicts: “But I thought you said that you and John didn’t get along?”

* not immediately switch the subject, but may ask more in-depth questions when there is a
pause in conversation.

* make reassuring comments: “You’re a strong person—you can handle that.”
* make empathetic comments: “That must have been hard.”

* summarize what the other has said and asks for feedback: “What I thought you said was . . .,
is that what you meant?”
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The listener mentally pays attention to
»  the feelings that underlie the words and checks them out with the speaker.

. what the speaker is saying and is not thinking about what the listener will say next.

Lesson B
Group Discussion Skills

Background Reading
Youth Volunteer Handbook, Part Two, Deliberation Skills

Objectives
Volunteers will be able to
* give clear opinions.
 summarize points of agreement/disagreement.
* seek resolution.
* treat others with respect.

Time:
75 minutes

Materials
Transparency/Handout Six B-1—Chart of Group Discussion Skills

Youth Volunteer Handbook, Part Three, Scripted Deliberations

Deliberations worksheet used by your Court [INSERT YOUR COURT SYMBOL] or seven-step
deliberation process in Part Three of the Youth Volunteer Handbook

Key Words
active listening; deliberate

Procedures

Explain to volunteers that there are several skills that volunteers need to deliberate effectively:
(1) using group discussion skills, (2) applying restorative justice to disposition decisions, and (3)
performing deliberation duties.

Pass out Transparency/Handout Six B-1—Chart of Group Discussion Skills and put a copy on
the overhead. Tell volunteers that this chart is the first of three that demonstrate the development

of deliberation skills from a beginner to a master.

After you understand the chart, you will role-play some deliberations and see if you can apply
the chart. You may end up revising the chart or writing it over in your own words.
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Review with volunteers the meanings of each element in the scoring chart, giving examples of
what is meant or asking volunteers to give examples.

Ask for or choose volunteers from your classroom to role-play the scripted deliberations of Unit
Three (Youth Volunteer Handbook, Part Three, Scripted Deliberations). Assign each volunteer to
one of the roles listed at the beginning of the deliberations. Note that background information is
given about the judges or jurors who are deliberating.

Instruct your volunteers that they will read the deliberations from the script, but their attitude
should reflect the personalities described in their role assignment.

Have the five role-players sit in the classroom where everyone can see and hear them. Give them
time to prepare.

Meanwhile, instruct the rest of the class to write the names of the five chosen volunteers on the
bottom of Transparency/Handout Six B-1. Tell them they will use the chart to critique the group
discussions.

They should assign a score of 3 to 1 to each of the volunteers according to the criteria listed. To
obtain a 3 for a highly competent performance, the volunteer must perform a majority of the
activities at a highly competent level and have no obvious just-beginning performances. For
example, a volunteer may do very well with listening, questioning, and citing evidence but treat
others with disrespect. He or she could not earn a 3 for highly competent.

It might help volunteers to take notes as they listen. Suggest to them that they can put their
classmates’ initials next to each activity that they perform. If the majority of the activities are
marked in the competent section for Volunteer 2, then Volunteer 2 should get a final score of 2.

When the volunteers have completed the role-play, allow the role-players some time to consider
their own performance. Then, discuss with the class how each volunteer performed. Remind
volunteers that they are really critiquing the role that was assigned, since each volunteer was
given a particular role to play. Your volunteers will probably reach the following decisions. If
not, discuss why not.

(a) Presiding Juror or Tribunal Judge: 2-3, highly competent or competent. However, the
Presiding Volunteer did not “use persuasion.” She or he asked a lot of questions, which helped

lead the discussion but didn’t state his or her own thoughts.

(b) Volunteer 1: 2, competent. Answered a lot of factual questions about the case but didn’t
persuade any one of his or her own opinions. Was relatively quiet.

(c) Volunteer 2: 3, highly competent. Politely corrected information given by another volunteer,
volunteered a lot of information and opinions, asked for clarification when didn’t understand;

etc.

(d) Volunteer 3: 2-3, highly competent or competent.
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(e) Volunteer 4: 1-2, Just starting to be competent. Silent at times; tuned out at other times;
sometimes insisted on his/her own opinion. However, she or he did volunteer the information
about his or her own older brother, which may have given a new perspective to the other
volunteers.

Conclude this portion of the lesson by going over in more detail any forms that your youth court

uses in deliberation or the seven-step deliberation process included in the Youth Volunteer
Handbook, Part Three.

Transparency/Handout Six B-1
Youth Court Deliberation Scoring chart

Performing Deliberation Duties
Competency 1: Using Group Discussion Skills

3—Highly Competent
» @ives clear opinions, supported by references to specific testimony, facts, and statements

* Makes sure that all relevant information from the hearing is taken into account
» Actively listens to other volunteers throughout deliberations

+ Calls attention to inconsistencies and seeks resolution

* Summarizes points of agreement/disagreement

» Asks questions of volunteers to clarify what they meant

» Reinforces and builds on comments made by other volunteers

» Uses persuasion

* Treats all volunteers with respect

2—Competent
» Gives opinions, supported by some references to testimony, facts or statements

» Considers all relevant information from the hearing
* Notices inconsistencies but doesn’t speak about them
» Notices points of agreement/disagreement but remains silent

* Actively listens to other volunteers for most of the time

Youth Court Trainer’s Guide Page 92



» Rarely asks questions of volunteers to clarify what they meant

* Incorporates other volunteers’ comments but does not acknowledge their source
» Rarely uses persuasion

» Treats volunteers in a neutral way

1—Just Starting
» Silent or gives opinions without support from testimony, facts, or statements

* Goes with discussion without reviewing whether all relevant information is reviewed

* Not aware of inconsistencies

» Ignores points of disagreement

*  Tunes in and out when other volunteers are speaking

» Takes other volunteers’ statements at face value, even when they don’t understand them
» Ignores others’ comments

* Insists on own opinion without use of persuasion

» Ignores some or all volunteers

Volunteer Name Score Comments
1.

Lesson C
Application of Restorative Justice
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Background Reading
Youth Volunteer Handbook, Part Two, Deliberation Skills

Objective
Volunteers will be able to decide on a disposition that meets restorative justice goals.

Time:
50 minutes

Materials
Handout Six C-1—Chart of Restorative Justice

Handout Six C-2—Chart of Deliberation Duties

Deliberations worksheet used by your court [INSERT YOUR COURT SYMBOL] or the seven-
step deliberation process in Part Three of the Youth Volunteer Handbook

Key Words
active listening; deliberate

Procedures
Distribute and introduce Handout Six C-1—Chart of Restorative Justice and Handout Six C-2—
Chart of Deliberation Duties.

Explain each of the elements or have volunteers act out good and bad examples of each skill in
Applying Restorative Justice and Performing Deliberation Duties.

Pass out a copy of the scripted deliberation process from Unit Three to all volunteers get the
class to analyze as a large group how the volunteers applied restorative justice goals and how
well they performed their deliberation duties. You might write the following chart on the board
and discuss it with volunteers

Applying Restorative Justice Performing Deliberation Duties
Presiding
Volunteer 3 3
Volunteer I  2—doesn’t add much to the 2—
discussion in terms of seems to have a general understanding
creating appropriate dispositions
Volunteer 2 2-3 2-3
Volunteer 3 23 2-3
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Volunteer 4 1—wants to give a disposition based  1—votes just to go along with the group
on what he received, not based on
restorative justice
For additional practice, have volunteers deliberate on the case of Alicia Brown and/or devise
scenarios and conduct role-play deliberations as above, using at least 2-3 observers per group. At
least one observer should rate their ability to apply restorative justice and one should critique how
well they perform deliberation duties.
Conclude the skills development section by having volunteers put on a mock hearing, including
preparation, enactment, and debriefing.
Handout Six C-1—Restorative Justice

Competency 2: Applying Restorative Justice to Disposition Decisions

3—Highly Competent
+ Easily identifies all the disposition options

* Makes comments that show that the volunteer understands:
* how the respondent’s actions affected others
* what needs to be done to repair the harm and increase respondents’ skills

* Selects and supports disposition choices that are fair, constructive, and restorative

2—Competent
» Knows some but not all disposition options available and what some of them involve

» Makes comments that support only one or two parts of the three parts of restorative justice

» Supports disposition choices that others select that are fair, constructive, and restorative

1—Just Starting

» Knows general nature of disposition options, but cannot identify specific disposition options
available

* Makes comments that reflect punitive model of disposition

* Supports punitive disposition options

Volunteer Name Score Comments
1.

2.

3.
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Handout Six C-1—Restorative Justice
Competency 3: Performing Deliberation Duties

3—Highly Competent

Clearly understands the steps for reaching a disposition

Makes decisions about respondents according to their individual circumstances and their
offense and not on stereotyped views

Makes decisions that will help repair the harm and increase respondents’ awareness of their
actions on others

Votes knowledgeably on the disposition choices and is aware of the specific content of each
of the disposition options

2—Competent

Understands the steps for reaching a disposition in a general way, but not the specifics

With partial understanding, makes decisions about respondents according to their individual
circumstances and their offense and not on stereotyped views

Supports other volunteer decisions that help repair the harm and increase respondents’
awareness of their actions on others

Votes on the disposition choices with a generalized understanding of what is being imposed

1—Just Starting

Follows others’ lead on process since has incomplete understanding

Is influenced in decision-making by the school the respondent attends, the clothes the
respondent wears, the respondent’s economic standing, gender, race, or ethnic background or
other factor

Decides options without considering how to repair the harm or how to increase respondent’s
awareness of his or her actions on others
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* Votes just to go along with the group even if it goes against personal views or doesn’t express
personal views

Volunteer Name Score Comments
1.

2.

EVALUATION OF YOUR YOUTH VOLUNTEERS
Pre-/Post-Test

Directions: Answer the questions below.
1. Why do we sentence respondents in Youth Court? Select the best answer.
a. To punish them
b. To provide them with services
c. To hold them accountable
d. To be tough on crime

2. Which is an example of a status offense?
a. Theft
b. Truancy
c. Fishing without a license
d. Driving under the influence

3. Which crime has no victim?
a. Driving under the influence
b. Possession of marijuana
c. Assault
d. All the above have victims.

4. Who has the role in court to make sure that the correct procedures are followed?
a. Prosecutor
b. Defense attorney
c. Judge
d. Jury
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5. Which of the following pieces of information would not be relevant to the sentencing of
an respondent? (Circle as many as apply.)
a. The respondent has moved a lot from town to town.
b. The respondent lives in a fancy house.
c. The respondent has trouble making friends.
d. The respondent was pressured strongly to participate in this offense by his older
brother.

6. What would be an inappropriate action for a defense attorney to take in support of the
respondent?
a. Write him or her a supportive note.
b. Nod his or her head at the respondent during the hearing.
c. Go to the movies with him or her.
d. Sit close to the respondent at the hearing.

7. Which should not be included in an opening statement?
a. Recommended disposition
b. Witnesses and evidence to be presented
c. Arguments in support of the recommended disposition
d. Description of the circumstances of the offense

8.  Which question makes a good direct examination question? Write out your reasons why
you picked this question.
a. “Isn’t it true that you were in the mall on October 15 with your friend Joe?”
b. “You have taken money from the victim before on three occasions, haven’t you?”
c. “What happened on October 1577
Reasons for your answer:

9. Which is not a good active listening technique?
a. Repeats and restates occasionally what other person says.
b. Asks person about what seems to conflict with something else he or she has said.
c. Changes the subject when there is a pause.
d. Looks for feelings that underlie the words.

10. Which statement is the best example of good jury deliberations? Give your reasons.
a. “Jamie said during the hearing that his brother pressured him into drinking and driving, so I think
Jamie needs to attend 15 hours of DUI training.”
b. “Jamie should get 10 hours of manual labor at the recycling center.”
c. “Fifteen hours of DUI classes is too much time to spend on a Youth Court sentence.”
d. “Jamie should have to write a 1,000-word essay on a topic that he chooses.”

Reasons for your answer:
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11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

If you forgot to show up for youth court when you were assigned, what should you do?
a. Wait until next week and come to court.

b. Tell the youth court coordinator that you called but the line was busy.

c. Call the youth court coordinator immediately and apologize for your mistake.

d. Pretend you didn’t forget and that it was a mistake on the schedule.

Youth court and juvenile court operate in the same way. Circle one. True  False.

An opening statement is made by the judge to the court to let members know what the case is about.
Circle one. True  False.

All members of the youth court must swear an oath of confidentiality to not reveal any information tha
they learn as part of youth court. Circle one. True False.

Offenders who come from the bad high school in town should get additional hours of community
service to help them bond with the law-abiding part of the community. Circle one. True  False.

Everything that a police officer writes in the police report is accurate. Circle one. True  False.

The attorneys should have their closing arguments completely written out before the hearing begins.
Circle one. True  False.

The prosecutor has the burden of proof at a disposition hearing. Circle one. True  False.

Your goal on cross-examination of the other side’s witness is to make him or her cry. Circle one.
True  False.

The three elements of restorative justice are

(1) :
(2) ,and (3)

Name two victims of a curfew violation.
and

Name three offenses that the youth court can handle.

(1) ,
2) ,and (3)

Identify three things that a lawyer should do to prepare his or her witnesses before the hearing.
(1
()
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24,

25.

)

List two tips on how to handle a witness who says very little in response to questions.
(1)
2)

Complete these sentences with your own thoughts:

(a) The reason people become police officers is

(b) If I had to question a witness who was a lawyer and parent of one of my respondents, I would feel
(c) If the victim of the offense cried in the courtroom when testifying, while I was asking the question:s
[ would

Answers to Pre-/Post-Test

1.

Why do we sentence respondents in youth court? Select the best answer.
c. To hold them accountable

Which is an example of a status offense?
b. Truancy

Which crime has no victim?
d. All the above have victims.

Who has the role in court to make sure that the correct procedures are followed?
c. Judge

Which of the following pieces of information would not be relevant to the sentencing of an respondent
(Circle as many as apply.)
b. The respondent lives in a fancy house.

What would be an appropriate role for a defense attorney to support the respondent?
a. Write him or her a supportive note.

Which should not be included in an opening statement?
c. Arguments in support of the recommended disposition

Which question makes a good direct examination question? Write out your reasons why you picked
this question.

c. “What happened on October 15?”

Reasons for your answer: This is an open-ended question, which should be asked on direct
examination. In this way the witness, not the attorney, is testifying.

Which is not a good technique in active listening?
c. Changes the subject when there is a pause.
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

Which statement shows the juror has the highest level of skill during jury deliberation? Give your
reasons.

a. “Jamie said during the hearing that his brother pressured him into drinking and driving, so I think
Jamie needs to attend 15 hours of DUI training.”

Reasons for your answer: This sentence gives a clear opinion citing evidence from the hearing in
support of the opinion.

If you forgot to show up for youth court when you were assigned, what should you do?
c. Call the youth court coordinator immediately and apologize for your mistake.

Youth court and juvenile court operate in the same way.
False

An opening statement is made by the judge to the court to let members know what the case is about.
False

All members of the youth court must swear an oath of confidentiality to not reveal any information tha
they learn as part of youth court.
True

Offenders who come from the bad high school in town should get additional hours of community
service to help them bond with the law-abiding part of the community.

False, it is imperative that students act fairly, which means that they judge the respondent based on his
or her own behavior and circumstances and not stereotyping.

Everything that a police officer writes in the police report is accurate.
False

The attorneys should have their closing arguments completely written out before the hearing begins.
False

The prosecutor has the burden of proof at a disposition hearing.
False, typically there is no burden of proof at a disposition hearing.

Your goal on cross-examination of the other side’s witness is to make him or her cry.
False.

The three elements of restorative justice are

(1) accountability of the respondent,

(2) competency development of the respondent, and
(3) community safety.

Name two victims of a curfew violation.
Respondent’s family, school, and community.

Name three offenses that the youth court can handle:
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(1) ,(2) ,and (3)
(Depends upon your youth court jurisdiction)

23.  Identify three things that a lawyer should do to prepare his or her witnesses before the
hearing.
Review questions that he or she will ask the witness. Anticipate and go over questions the
other side will ask. Explain the atmosphere of court and proceedings. Give written and
verbal instructions of the time and the exact location of hearing.

24.  List two tips on how to handle a witness who says very little in response to questions.
Answers include (1) asking easier questions to warm up the witness, (2) suggesting
answers to the witness to let the witness pick an answer, and (3) asking about a subject
the witness would be more likely to answer, such as what he or she is interested in or his
or her work experience.

25. Complete sentences (a) to (c¢) with your own thoughts:
While there are no right or wrong answers, this portion of the pre- and post-test aims at
identifying attitudes toward persons in positions of authority and how that might change
over time.

Evaluation: Let’s Play Jeopardy!

Class Periods: 1

Note to Instructor: While this particular Jeopardy game presents questions in four different
categories, you may choose to add or substitute categories or individual questions to tailor this
game more to your instruction and reading that your students have done. We do not intend that this
game be the only evaluation, but it can provide you with information about the level of student
learning.

Goal

Provide alternative, fun measure of student learning in youth court training.

Objectives
Students will demonstrate learned knowledge and skills from youth court training.

Materials

Timer or clock with second hand

Transparency E-1—Jeopardy

Award for team winners of Jeopardy game, optional

Procedures

At a mid-point in the training, you might choose to evaluate students’ learning by use of the
following Jeopardy game. Give students advance notice of the game so that they can prepare by
studying the areas covered in the game.

To play the Jeopardy game, divide the class into generally even numbered teams, e.g., by rows.
Students can move their chairs closer together to confer.
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Put the Transparency E-1—Jeopardy on the overhead. Point out the categories and the team score
areas. Assign team letters to each team.

Explain to students that this game is based on the TV game of Jeopardy but is not exactly the same.
First of all, students will score points in teams (not as individuals) by correctly answering questions
(rather than making up questions to answers provided). In addition, all teams begin with a 100 point
score.

Use some system to determine which team gets to begin. One possibility would be to secretly write
down a number from 1 to 50 on the board, have each team guess a number, and allow the team
closest to the written number to go first.

The starting team has the right to select any of the four topic areas for any point value, e.g., Crime
and Victims for 500. The question associated with the point value gets harder, the more points the
question is worth. Therefore, the 100-point questions are easiest and the 500-point questions the
hardest. The team has 30 seconds to select a topic and point value. Once the team has selected, the
instructor will read the question from the following list, which is matched to the topic and point
value.

Every team will have one person designated to answer each question and it will change for each
question. For instance, the first person in each row may be the answerer for the first question. After
that question is answered, the second person in the row is the answerer. Only the answerer can put
up his or her hand to give the answer. The answerers are free to consult with their team, but can
only raise their hands when they, the answerers, know the answer. At times if it becomes
impossible to tell which hand went up first, all the answerers who had their hands up at the same
time can give the answer by writing it on a piece of paper. In that case, all teams with the right
answer will get the points for that question.

If the team is correct, the score sheet on the board should get the point value put under their team’s
name.

If the team is not correct or does not respond within 15 seconds, the team loses that question but no
points are deducted. Any of the answerers from other teams may raise a hand to answer the
question within 15 seconds, gaining points for right answers. If the question remains unanswered,
with no team raising a hand, the instructor provides the answer.

The team correctly answering the last question selects the next topic area at a particular point value.
If the prior question went unanswered or was answered incorrectly, the team picking the prior

question selects again.

Once a topic for a particular point value has been asked, the instructor puts an “X” through the item
on the transparency.
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During the course of the game, the selection of a question may result in the “Daily Double
Question.” Only the team selecting what turns out to be the daily double question has the right to
answer the question. If successful, they get double the point value.

At the end of all the 20 squares of point values, the instructor totals each team’s score
(alternatively, at the end of 40 minutes). At this point each team decides how much it wishes to risk
in answering the Final Jeopardy Question. Students may risk zero to all of their points. If they
answer the question correctly they earn the amount risked, if they are wrong, they lose the amount
risked.

Students write down on a piece of paper the amount risked with the name of their team and hand it
to the instructor. The instructor then asks all teams the Final Jeopardy Question. The teams have 30
seconds to answer in writing. Their final answer is placed in writing with the person in the front
seat of each row. Each team reports from the paper what the team’s answer is, and the instructor
reveals the point value at risk.

The winning team is the team with the highest point total.

If an award is available, it would be presented now.

Transparency E-1 Jeopardy

Crime and Victims Youth Court Process Restorative Justice Jury Deliberations
100 100 100 100
200 200 200 200
300 300 300 300
400 400 400 400
500 500 500 500

Team Scores
Team A Team B Team C Team D

Questions and Answers for the Youth Court Jeopardy Game

Crime and Victims

100 points—True or False: Crime is defined as actions that violate a law in society.
True

200 points: Name two causes of crime.
Any two are acceptable: uncaring communities, poverty, unemployment, peer pressure,
criminal parents, lack of bonding to school and other social institutions, poor school
performance, lack of serious consequences for first offenses, or any other valid reasons
given
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300 points—True or False: Most victims of crime are old people.
False, young people are most frequently victims of crime.

400 points: Name one direct victim of the crime of theft.
The person whose property was stolen.

500 points: Name one indirect victim of the crime of theft.
persons other than the direct victim who suffered consequences because the property was
stolen, family members of the direct victim and the respondent, persons in charge of the area
where the property was stolen, the community, and the legal and justice communities that
must spend resources to prosecute the respondent

Youth Court Process
100 points—True or False: A respondent must have pleaded guilty to the offense before he or
she can be sentenced in Youth Court.
True

200 points: Name one thing that the prosecutor will talk about during the opening statement.
Any one answer: recommended disposition, evidence and witnesses to be presented,
information about the offense and the surrounding circumstances, information about the
respondent and his or her needs for skills, and competency development

300 points: Name two ways that evidence from a victim might be presented in youth court.
as a live witness or in a victim impact statement

400 points: Name two duties of the bailiff.
Any two answers are correct: calls the court to order, announces the case, administers the
oath, escorts jury, closes proceedings

500 points DAILY DOUBLE QUESTION: What happens to respondents if they willfully fail to
complete their disposition?
(Special instructions for the daily double question. Only the team that selected this question
has a chance to answer and to earn twice the points, i.e. 1,000 points. Students have 30
seconds to answer.)
Respondents are referred back to the juvenile court, school administration or other referring
agency for further action.

Restorative Justice
100 points—True or False: Restorative justice is used in adult criminal court.
False

200 points—True or False: Holding the respondent accountable for his or her actions means that

the respondent is made aware of the harmful effects of the offense on the victim and others.
True
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300 points—True or False: A disposition that is exclusively designed to hold the respondent
accountable meets restorative justice principles.
False, there must be a balance among all three elements of restorative justice; account ability
is only one of the elements.

400 points: How can youth court disposition provide for community safety?
Community safety is provided by involving the community in the disposition so that the
respondent develops more bonds with the community.

500 points: What does it mean to say that youth court uses a balanced restorative justice model?
This means that there exists a balance among the three factors making up restorative justice:
accountability of the respondent, competency development of the respondent, and
community safety.

Jury Deliberations
100 points—True or False: Jury members cannot refer to evidence presented in court when
reaching their disposition.

False

200 points—True or False: When a juror hears another juror say something that the first juror
does not believe was said in court, the juror should ask the other juror about it.
True

300 points: Whose job is it to ensure that all jurors have a chance to participate?
jury foreperson

400 points: What should the jury do when witnesses’ stories conflict?
The jury has the responsibility of deciding who is telling the true and to decide what is true.

500 points: Listen to this situation and decide whether or not the jury deliberations were fair.
Give your reasons.
Arvid is a star basketball player at the town’s best high school. He is a very popular student.
He has pleaded guilty to driving under the influence. Because he is so popular, the jury
wants to have him carry around a sign that says, “I am a convicted criminal.”

Unfair. This disposition is designed to punish Arvid by shaming him. It is also stereotyping
him as a jock and as someone from a particular school.

Final Jeopardy Question

When all 20 squares have been used up (alternatively when 40 minutes has passed), the teams
are then ready for the final Jeopardy question. Each team, knowing its point total, is free to risk
as many or as few points as it wishes. All teams will be eligible to play.

If youth court did not exist in your community, what would happen to the respondents who now
come to youth court?
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Youth respondents would go into the juvenile justice system or would be handled by the
school’s disciplinary system.

APPENDIXES

Key Organizations—Where to Get More Information

If you are looking for more information on youth courts, law-related education, community
service learning, the juvenile justice system, or statistics on juvenile crime, please contact
the following organizations or visit the following Web sites.

National Information on Youth Courts

National Youth Court Center: www.youthcourt.net

National Clearinghouse for youth court programs, including publications and program
development resources, National Guidelines, training and technical assistance, and a
national listing and history of youth courts. Operated by the American Probation and Parole
Association: www.appa-net.org

Office of Juvenile Justice and Delinquency Prevention—U.S. Department of Justice—
www. ojjdp.ncjrs.org

Provide national leadership, coordination, and resources to prevent and respond to juvenile
delinquency and victimization, including youth courts.

American Bar Association Division for Public Education: www.abanet.org/publiced
Publisher of Youth Courts Training Package and Technical Assistance Bulletin No. 17,
“Youth Court: A National Movement.” The ABA Division for Public Education promotes
public understanding of law, legal systems, and law-related issues by developing and
facilitating law-related educational programs for schools, universities, and community-
based organizations, as well as sponsoring programs to assist professionals and
organizations with high public impact including libraries, journalists, and commercial
publishers. Contact the division for more information about its youth court publications and
other law-related instructional aids. Online catalog available. 541 N. Fairbanks Ct.;
Chicago, IL 60611-3314; tel: 312-988-5735; fax: 312-988-5494

Peer Justice and Youth Empowerment: An Implementation Guide for Teen Court Programs
(Godwin 1996): www.ncjrs.orgpeerhome

Technical Assistance Bulletin #17: Youth Court: A National Movement (Nessel 2000):
www.abanet.orgpubliced/youth/tab171.
An overview of teen/youth courts with a list of resources for further information.

Teen Courts: A Focus on Research, Jeffrey A. Butts and Janeen Buck, OJJDP Juvenile
Justice Bulletin, October 2000.

Urban Institute: www.urban.org

Choose “Centers” and “State Policy” for more information on the National Evaluation of
Teen Courts by Jeffrey A. Butts, Senior Research Associate (Results expected in 2001).
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Criminal and Juvenile Justice
Guide for Implementing the Comprehensive Strategy for Serious, Violent, and Chronic
Juvenile Offenders (Wilson & Howell, ed. 1995). www.ncjrs.orgjjvict

Justice Information Center: www.ncjrs.org
Clearinghouse service of the National Criminal Justice Reference Service (NCJRS).

Office of Juvenile Justice and Delinquency Prevention: www.ojjdp.ncjrs.org

Information on funding, publications, programs, resources for fighting juvenile
delinquency, facts and figures on juvenile justice, delinquency prevention, and violence and
victimization.

Law-Related Education
American Bar Association Division for Public Education: www.abanet.org/publiced
541 N. Fairbanks Ct.; Chicago, IL 60611-3314; tel: 312-988-5735; fax: 312-988-5494

Center for Civic Education: www.civiced.org
Curricular materials, information on national standards, publications, programs, and more.
5146 Douglas Fir Rd.; Calabasas, CA 91302-1467; tel: 818-591-9321; fax: 818-591-9330

Constitutional Rights Foundation: www.crf-usa.org

Youth court community service guide. Information on programs, publications, and lessons
on civic education and responsibility.

601 S. Kingsley Dr.; Los Angeles, CA 90005; tel: 213-487-5590; fax: 213-386-0459

Constitutional Rights Foundation Chicago Affiliate: www.crfc.org
407 S. Dearborn, Suite 1700; Chicago, IL 60605; tel: 312-663-9057; fax: 312-663-4321

Close Up Foundation: www.closeup.org
44 Canal Center Plaza; Alexandria, VA 22314-1592; tel: 800-CLOSE UP

Phi Alpha Delta Public Service Center: www.pad.org
345 N. Charles Street; Baltimore, MD 21201; tel: 410-347-3118; fax: 410-347-3119

Street Law: www.streetlaw.org AND www.streetlaw.com

Law-related interactive lessons for youths and information on worldwide LRE programs,
and lessons for education programs for youth court dispositions.

1600 K Street, NW, # 602; Washington, DC 20006; tel: 202-293-0088; fax: 202-293-0089

Community Service Learning

National Service-Learning Clearinghouse: nicsl.jaws.umn.edu

Comprehensive information system located at the University of Minnesota covering
kindergarten through higher education school-based and community-based initiatives.

Restorative Justice
Center for Restorative Justice & Peacemaking: ssw.che.umn.edu
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Provides technical assistance, training, publications (Resources), and research for those in
support of restorative justice practice and principles. Center for Restorative Justice &
Peacemaking, School of Social Work; University of Minnesota; 1404 Gortner Ave, 105
Peters Hall; St. Paul, MN 55108-6160; tel: 612-624-4923; fax: 612-625-8224; e-mail:
rjp@tlcmail.che.umn.edu.

Restorative Justice On-line: www.restorativejustice.org

On-line articles, library, tutorials, slide-show presentations, and more links
(www.restorativejustice.orglibrary/rjWebTourl) about restorative justice. Maintained by the
Center for Justice and Reconciliation; Prison Fellowship International; PO Box 17434;
Washington, DC 20041; tel: 703-481-0000; fax: 703-481-0003; email: rjonline@pfi.org.

National Institute of Justice: www.ojp.usdoj.gov/nij
Information on funding, current programs, N1J Journal. Link to Restorative Justice On-line
Notebook: www.ojp.usdoj.gov/nij/rest-just/index

Federal Sponsoring Agencies

U.S. Department of Justice, Office of Juvenile Justice and Delinquency Prevention
(OJIDP): www. ojjdp.ncjrs.org

810 Seventh St., NW, Room 8138; Washington, DC 20531; tel: 202-616-2368; fax: 202-
353-9095; email: peterson@ojp.usdoj.gov

National Highway Traffic Safety Administration: www.nhtsa.dot.gov
Supports youth courts to address underage drinking and impaired driving.
400 7th Street, NW; Washington, DC 20590.

Call for a list of state Highway Traffic Safety Office numbers: 202-366-2121

U.S. Department of Education’s Office of Elementary and Secondary Education

Safe and Drug-Free School Program: www.ed.gov/offices/OESE

Supports drug and violence prevention programs.

400 Maryland Ave., SW, Washington, DC 20202; tel: 202-401-0113; fax: 202-205-0310
Call for a list of state coordinators: 202-260-3954

U.S. Department of Health and Human Services Substance Abuse and Mental Health
Service Administration (SAMSHA): www.samhsa.gov

Supports programs developed to improve prevention, treatment, and rehabilitation services.
Room 12-105 Parklawn Building; 5600 Fishers Lane; Rockville, MD 20857 tel: 301-443-
4795; fax: 301-443-0284

Youth Court Web Sites

Knox County Teen Court (Galesburg, IL): tqd.advanced.org2640

Student-created, award-winning Web site with policy and procedure manual, judge’s
manual, statistics, history, real audio interviews with students, basic waiver forms, mock
trials, and more.
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Time Dollar Institute: Juvenile Justice and Youth Court:
www.timedollar.orgprograms/USA/dccourtl

Operates Youth Court and Youth Grand Jury in Washington D.C., with time dollars credits
for volunteers. Time Dollar Institute; PO Box 42519; Washington, DC 20015;
info@timedollar.org.

Videotapes

How Teen Court Gave Me Another Chance (1998)

Knox County Teen Court youths create an award-winning Web site.

Knox County Teen Court, 55 W. Tompkins St., Galesburg, IL 61201-4400. $25.

Odessa Teen Court (1993)

Describes the Adult Judge model.

Tammy Hawkins, Odessa Teen Courts, Municipal Court, 201 N. Grant Ave., Odessa, TX
79761. (915) 335-3352. $25.

World in Action: Boys and Girls of the Jury (1996)

A British TV program examines the Adult Judge Model in Sarasota, FL and considers youth
courts for Great Britain.

Kathleen Self, Sarasota County Teen Court, P.O. Box 48927, Sarasota, FL. 34230-5927.
(941) 951-4278. $12.

Youth Court: A National Movement (1998)

National teleconference examines three models: Colonie, NY; Odessa, TX; and Oakland,
CA.

OJJDP’s Juvenile Justice Clearinghouse, 1-800-638-8736. $17.

Publications

Bazemore, G., Pranis, K. & Umbreit. M.S. 1997. Balanced and Restorative Justice for
Juveniles: A Framework for Juvenile Justice in the 21st Century. St. Paul, MN: Center for
Restorative Justice & Peacemaking, University of Minnesota.

See ssw.che.umn.edu/rjp/Resources/Documents/Framwork.PDF

Bazemore, Gordon & Umbreit, M.S. 1998. Guide for Implementing the Balanced and
Restorative Justice Model. Washington, DC: US Department of Justice, Office of Justice
Programs, Office of Juvenile Justice and Delinquency Prevention.

See ssw.che.umn.edu/rjp/Resources/Implemen

Cahn, Edgar S. (Spring 2000). “The Time Dollar Youth Court: Salvaging Throw-Away
Juveniles.” Criminal Justice, American Bar Association, Chicago, IL.

Johnson, D. (1990, April 16). “In a Court for Youth, Judgment by Peers.” New York Times,
National Section, p. A10.

Kinsley, Carol W. and Kate McPherson. Enriching the Curriculum Through Service
Learning. Association for Supervision and Curriculum Development, 1995.
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Rothstein, R.N. (1987). “Teen court: A way to combat teenage crime and chemical abuse.”
Juvenile & Family Journal, Vol. 10, pp. 1-4.

Rothstein, R.N. (1985). “Teen Court.” Corrections Today, February, pp. 18, 20, 22.
Williamson, Deborah and Christie Young. 1992. “Law-Related Education as a Diversion

Option for Juvenile Offenders in Kentucky.” Journal for Juvenile Justice and Detention
Services, Vol. 7, pp. 16-21.
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